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Abstract
This paper is a study of my teaching while conducting one to one reading conferences in
a third grade classroom. The reading conference consists of the teacher and studen1
meeting to discuss the text the student is currently reading. After engaging m discussion,
usually prompted by the teacher, the teacher shares a teaching point with the student.
The student is then asked to focus on this teaching point during independent reading. The
paper focuses on discovering how the teacher makes instructional decisions during these
one to one conferences. Data sources include conference notes, audio recorded sessions
between the literacy coach and the teacher, and a journal kept by the teacher.
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CHAPTER 1
INTRODUCTION

During the past few years the Waterloo Community School District has
encouraged teachers to conduct one to one reading conferences. Years before this while
teaching in Marshalltown, I had heard of reading conferences with students, but did nol
take the time lo conduct reading conferences in my classroom. They sounded great, hut
having around 25 one on one conversations with kids seemed outrageous. Who on Earth
would have time for that? I was barely keeping up with my reading groups and felt like
anything ebe on my plate would be completely overwhelming. Then reading
conferences became an expectation. It wasn't a choice to conduct reading conferences
anymore. It was now something that I was expected lo do. I did see the benefits of them,
but I was hesitant because of the time factor. I was also unsure of how they were going
to help my students become better readers. Wouldn't the student's time be better spent in
a smal I group reading and discussing the text with their peers?
So, I did what most teachers of my generation have become masters of doing.
searched online. I looked at many teacher websites. I found professional websites.
found out what other teachers were doing during these reading conferences. I read
through their ideas. I combined some of their strategies and came up with a reading
conference agenda and record form that I was truly proud to use. I had it all planned out.
Once a week, during our small group reading time I would meet with a few students
during the end of our group meeting. First, I would conduct a running record and then
we would conference about their book. I really thought that I was on to something. I
eagerly shared the fon11S with my team and was excited to get started. I was prepared and
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ready to get these things off the ground! My reading conference fonn included space for
a name and the date. I would also fill in the title of the text and the genre as the student
shared their hook with me. Next the student would tell me if the book was easy, just
right, or challenging and 1 would mark it on the form. I then had a series of questions for
the student to answer about the book. These questions included information about book
selection, a summary, a rating from one to five stars and why, the student's favorite part,
the student's reading habits and strategies, goals. recommendations, and finally asking
them about their future reading. Whew! Once I started conducting my conferences I
realized that they were much too long which led to me not even being able to meet with
half of my students during the week. I felt like I had to go through every question on the
form and couldn't move on until the question was completely answered. At this point the

form was leading the conference, not the student.
Looking back, I think that I got a little carried away with the fo1111. I realized that
my focus wasn't on the student's learning during the conference. It was about getting the
conference form filled out so that I could snap it into my binder and say that the
conference happened. Where was the authentic learning? Sadly, as I look back on my
reading conferences I realize that a true reading conference just wasn't there. I was
forcing an agenda during the reading conference that I thought was right at the time, but
instead it was limiting our conversation and constricted the student's learning. The
conferences were also very long. By the time we touched everything on the conference
form, we had used up the time I had allotted for two or three conferences. So, I wasn't
meeting with the amount of kids that I should be meeting with each day. After the
conference I tucked the forn1 away and moved on to the next one. All of that time,
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energy. and resources for what? Just to say that they were done. I wasn't using the
information from the reading conferences to inform my instruction. I wasn't using the
conference to assess students; rather I was jumping through the hoops of the guidelines
the Waterloo Community School District had set out for the literacy teachers.
Looking back, 1 realize that my reading conferences were not very effective. The
thing is, though, I had no idea at the time. I was proud of myself for even finding the
time to fit in the reading conferences because the year before, these conferences were not
even happening within the walls of my classroom. Over the summer I attended a surnmer
institute based on the Linda Dom's work called the Comprehensive Literacy Model.
The institute was arranged and hosted by the University of Northern Iowa. I read

Teachingfor Deep Comprehension by Linda Dorn and CarJa Soffos before the inst1tuLe,
so I felt prepared to learn a bit more about the workshop model and implement a few
more things in my classroom the following year. During the conference I learned so
much about the workshop model and planned to implement this learning about literacy
into my classroom. I learned the theory behind teaching in the workshop format and
more detail about each of the workshops. The reading workshop was something that 1
was already beginning to transition to in my classroom. As I sat with teachers and
administrators from my school! realized that conferences were a huge component of the
reading workshop and they weren't the kind of conferences that I was conducting in my
classroom.
I was going to be teaching in a model classroom based on the Comprehensive
Literacy Model at my school for the upcoming year and I wanted to do things right. A
model classroom teacher works closely with the literacy coach to implement the
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workshop model and also provides a place for other literacy teachers to observe and learn
more about this process. As l learned more about the reading workshop, 1 realized that I
would need to change the way I that I was conducting my reading conferences. I read
everything l could get my hands on from articles to books to websites. The more I
learned about the reading conferences, the more I realized that they needed to follow the
students. There were no prescribed questions to ask. Instead of using forms I moved to a
blank sheet of paper. There was room for the date and title of the book, hut otherwise it
was totally blank. This left me room to write down my observations as the students
talked with me about their reading. Also, there were no specific questions to ask. This
allowed the conversation to be natural. The discussion about the book could go
anywhere based on where the student chose to take it. After learning about the student's
interactions with the text I would share a teaching point with them which was tailored to
their needs and then send them on their way to do more reading.
I now can't imagine my day without reading conferences. This is my time to
check in with students on an individual basis and really get to know them as readers. As
I meet with my kids their thoughts and ideas about their reading truly guides our
discussions. I realize that my prompts, questioning, and responses to their thinking about
their texts are crucial because I guide them to dig more deeply into their thoughts. I use
questioning and discussion to find out their strengths as readers and to uncover the areas
they need additional support. The teaching point that l provide my students based on my
observations during our reading conference is differentiated for each individual student
and it is something that I must come up with on the spot. This means that the reading
conference has to be rich and in depth enough to uncover the student's needs. This is
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why my words during each conference are so important. The words that come out of my
mouth can make or break a conference.
Research Question

This self-study fr>cuses on whether I was effective at conducting reading
conferences with my third grade students. To detennine this, I concentrated on this
question:
•

What infom1s my teaching decisions during reading workshop individual
conferences?

As an educator, I like to have a plan. This isn't always easy and with reading
conferences, my instruction does not always go smoothly in the direction that I would
have hoped. When conducting these conferences, J often times want to focus on my
teaching objective from the large group reading lesson, but since reading conferences are
differentiated I find that my teaching points are not what I may have anticipated . Why is
tins? Am I truly allowing my students' needs to be the priority during these one to one
meetings focused on the student's reading? During the reading conference, I provide the
student with a teaching point, but how is this teaching point detennined? What truly
informs these decisions during the individual reading conference'?

9
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CHAPTER2
REVIEW OF' RELATED LITERA TlJRE

Atwell (2007) states that the dining room table serves as a metaphor for reading
conferences. It is during this time that discussion flows easily and conversation often
times focuses on books and reading. Atwell entertains the idea of bringing this table
metaphor into the classroom as a place for students to discuss and challenge their
thinking about reading.
Calkins (2010) says that feedback is an important component to almost all
educational achievement. It is impo1iant for the student to know exactly what must be
done to achieve a goal. Teachers are able to give students this valuable feedback during
reading conferences. A reading conference is an opportunity for the teacher to teach
students what they need to know in order to improve their literate lives (Calkins, 2010).
This literature review focuses on before, during and after the reading conference .
Before the reading conference, the teacher must consider the purpose of the conference.
scheduling, and record keeping. The students must also be prepared for the conference
and anticipate a predictable routine. During the reading conference, the teacher
researches the student through discussion. While discussing literature with the student
the teacher is assessing the student which leads to the teacher sharing a teaching point
with the student that will help the student grow as a reader. After the reading conference,
the teacher uses the information gained during the conference to plan for instruction.
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Before the Reading Conference
Before the reading conference even takes place it is important that the students
understand the purpose of the reading conference. The teacher must also take many
things into consideration before the conference. This includes scheduling and record
keeping. The students must also be prepared for the conference and anticipate a
predictable routine,

Purpose. In order to be effective, students need to be aware of the purpose
behind the reading conference (Orehovec & Alley, 2003). The reading conference can
have many purposes. For example, at the beginning of the school year reading
conferences can help teachers get to know their students' personal interests and
experiences as well as their attitudes towards reading. As the school year progresses,
reading conferences help determine the supp011 students need (Orehovec & Alley),
Serafini (2001) stresses the importance of using reading conferences to help teachers get
lo know students, because the reading conference will assist teachers as they address
reading concerns later on in the school year.
Orehovec & Alley (2003) also acknowledge several purposes for conferences. These
purposes could include conferences to get to know one another, a comprehension focus,
the conference fornrnt, the reading process, or assessment.

Scheduling. The amount of students involved in the reading conference is
dependent on the needs of the students. Dorn and Soffos (2005) have determined that
reading conferences should be conducted between the teacher and a single student or
possibly small groups of two to four students. The small group of students should have
similar needs in order for the reading conference to be effective.
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How often the reading conference occurs for each student depends on the
student's needs. Mushchla (1997) says that teachers can choose to schedule reading
conferences or to conduct the reading conferences on an as-needed basis. Candler (201 I )
recommends meeting with each student once a week, although struggling readers should
be conferenced with more frequently. Routman (2000) agrees that teachers are
responsible for meeting more often with students with reading concerns and less often
with students who are proficient. Orehovec and Alley (2003) say that conferences should
occur based on student needs, not just taking turns.
Sibberson and Szymusiak (2008) suggest that reading conferences should not be
scheduled too far in advance. This allows the teachers to meet the needs as they arise.
Checking in with students on a regular basis informs teachers of which students would
benefit from a reading conference. Students could sign up for the reading conference the
day before it actually occurs. In the event that students are avoiding reading conferences
the teacher then would infonn the student that they will be meeting for a conference.

Record keeping. Before conducting a reading conference, the teacher should
have a method for keeping track of inforn1ation that will be gathered. Serafini (200 I)
suggests usmg record keeping folders to organize notes from meeting with each student
each week for a few minutes. Candler (2011) suggests organizing conference notes into a
three ring binder. The binder would also contain copies of the conference forn1 used
during conferences for each student in alphabetic order. The conference form could
include sections for the date, the title and type of text, comments, and observations.
Allen (2009) suggests that the conference fonn be simple, flexible, and easy for the
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teacher to handle. The fom1 should note reading growth and progress and have room for
the teacher to write observations of strategy use.

Student preparation. Students must come to the reading conference prepared to
share their thinking about the text. This process encourages them to think about
themselves as readers (Serafini, 2001). Dom and Soffos (2005) state that students should
bring their book, response log, and possibly a story map to the reading conference.
Williams (2001) suggests that students fill out a graphic organizer before coming to the
reading conference. The process of filling out the graphic organizer is taught during
mini-lessons prior to the reading conference. The narrative graphic organizer might
include a summary, a description of both the setting and the characters, problems, and the
genre. It may also include some higher order thinking components such as detem1ining
whether the title is a good fit, whether the story is believable, or whether connections can
be made to the reader's life or other texts. The expository graphic organizer could
include main ideas, the author's purpose, nonfiction text features, and new learning. The
student may also be asked to include favorite parts of the text, confusing parts, and
strategies used while reading the text (Williams, 2001 ).

Predictable routine. In order for reading conferences to be successful the
students should he aware of the fonnat of the reading conference and know what happens
during the conference. This contributes to the reader's workshop being predictable
(Orehovec & Alley, 2003 ). As students become familiar with the reading conference
routine, they begin to anticipate the conference, and the conference holds the student
accountable for purposeful reading (Serafini, 2006).
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During the Reading Conference
Atwell (2007) says thal the teacher should move around the classroom while the
class is reading and interrupt the student from reading for only a short time to conducl the
reading conference. While the rest of the class is reading independently, the teacher has
the opportunity to conference with students individually (Towle. 2000). Each reading
conference should then begin with easing into the conversation. It is lhrough the
conversation that the teacher discovers the student's thoughts about the book and begi11s
investigating how the student is using previously taught reading strategies (Towle, 2000).
When the reading conference begins the teacher considers the atmosphere of the
conference. The atmosphere is related to the success of the reading conference. As the
teacher begins researching the child as a reader, the teacher uses strategic questioning
which is differentiated for each student. As the student answers the quest10ns, the leachcr
should be an engaged listener to develop a true understanding of the child's reading.

Researching. Calkins (2010) suggests that reading conferences follow a three
part model. The model begins with the teacher researching the reading strengths of the
student. Towle (2000) agrees that there are three major objectives during a reading
conference. These objectives include gathering information about the child, deciding on
the teaching points, and relaying this infom1ation to the student.
Calkins (20 I 0) shares that the teacher should begin researchmg the student by
thinking about what is already known about the student as a reader. The teacher then
uses this information to develop a theory about the reader and to eventually create an
instructional plan that is tailored to the specific student. Allen (2009) suggests beginning
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the conference with a review of the last conference, a read aloud by the student, and a
recording of observations before creating an individualized plan for instruction.
Calkins (20 I 0) says that focused listening is the key to a valuable reading
conference. As the student shares progress in the book or books that the student is
currently reading in the beginning of the conference, the teacher is listening to learn more
about the student as a reader. Routman (2000) proposes that students bring their books to
the conference and describe reasons for choosing the hook. In addition, the student also
shares if the hook is too easy, j usl right, or too hard and retells the text lo the teacher.
Listening to this information at the beginning of the reading conference will assist the
teacher in making instruction decisions later in the conference.

Questioning at beginning of conference. Routman (2000) states that when
teachers ask students about their reading strategies, they are encouraging students to think
strategically about their reading in the future. Some generic questions and prompts to use
in the beginning of the reading conference include: "How's it going?," "Last time ... ,"
"What's happened since?," "How did you like this book?," and "Where there any tricky
parts'?," or the statement, "J noticed." The teacher can also begin the conference by
asking "What do you think so far?" (Atwell, 2007).
The teacher may also ask the student to retell the text. Towle (2000) describes a retell of
text as sharing the main idea and details of the text. Serafini (2001) says that a retell
should be as close to the original as possible and tell what happened in the story. During
this time the teacher asks general questions to the student about the student's reading.
The questioning used at the beginning of the conference should lead to a brief
conversation that can last anywhere from three to eight minutes (Orehovec &Alley 2003 ).
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There are many other ways to begin a reading conference. For example, the conference
might begin with the teacher asking the student about favorite books and authors. The
teacher could also ask about the specific books the student is reading and if the student
has encountered any problems while reading, Additional questions may include the
student's plans for future reading and where to find more information about a topic of
interest (Serafini, 2001).
Dom and Soffos (2005) say reading conferences can also begin with the teacher
asking the student some kind of open ended question. This could be asking the student if
there is anything that he or she would like to talk about from the reading. The teacher
might also choose to focus in more with the questioning and ask less general questions.
There are three types of specific questioning. These types of questioning are responding
to the story, questioning the author, and assessing comprehension ( Dom & Soffos, 2005 ).
The questions teachers ask students during reading conferences are opportunities
for students to think about their reading in different ways. The way in which the student
answers these questions also provides teachers with information to make instructional
decisions (Dorn & Soffos, 2005 ).
Focus. Serafini (200 I) says that reading conferences are a tool to get to know
students as readers. The most successful reading conferences have an open and
supportive atmosphere. It is important that the student feels safe enough to openly share
reading problems. When the student and teacher have a relationship based on
cooperation, the teacher and student can work together during the reading conference to
solve these problems. Allen (2009) says that conversations with students should center
around three main principles: trust, respect, and tone.
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A reading conference is an opportunity for teachers to individually observe how
students are understanding their reading and provide guidance that will lead students to
think more deeply (Dom and Soffos, 2005). Sibberson and Szyrnusiak (2008) say that
reading conferences are a time to meet the needs of the student. This means that reading
conferences have many different focuses based on observations made by the teacher.
Sibberson and Szymusiak (2008) also suggest that small group instruction and reading
conferences be closely aligned. The focus of the reading conference may stem from
small group lessons. For example, if the student is struggling \Vith understanding the
text, the conference should be focused on comprehension. During a comprehension
conference the teacher shares strategies with the students to assist them in constructing
their own understanding of the text. Also, a need may arise during a reading conference
and the teacher may decide to take that infonnation back to the small group for the
benefit of all students in the group.

Discussion. The conversation during the reading conference should be genuine
and consist of one reader talking to another (Orehovec & Alley, 2003 ). The discussion
during the reading conference should be focused on student needs (Serafini, 2006 ).
Orehovec & Alley state that the teacher must understand the student as a reader through
conversation in order to eventually provide differentiated instruction for the student.
The feeling during the discussion should be Muschla (1997) says that the most
effective reading conferences have an open feeling in which students are comfortable
enough to share their reading complications through discussion and are willing to accept
the teacher's support to solve these problems. The teacher and the student both have
essential roles during the reading conference (Orehovec & Alley, 2003).
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Student Roles. The student's role during the reading conference is to discuss the
book the student is ctmently reading. The student must share their thinking about the text
and provide evidence from the text to support this thinking. It is the student's job to
determine the focus of the reading conference by deciding which information is shared.
The student is also responsible for sharing any confusion encountered while reading thc
text (Orehovec & Alley, 2003).
Serafini (2001) states that discussion during reading conferences provide an opportunity
for the student to consistently become reflective about their reading" This has an effect
on the way the student thinks about their texts and makse choices about the reading they
plan to do in the future.

Assessment. Orehovec & Alley (2003) say that the reading conference is a time
frir the teacher to observe the student throughout the reading process . The teacher
assesses if the student is engaged, if the student is applying reading strategies, and if the
level the student is reading at is appropriate (Orehovic & Alley). When students are
begmning a new book the teacher observes the selection process and the student's
purpose for choosing the book. The teacher also detern1ines v,hether the student is
activating background knowledge as a new book is chosen. While the student is reading,
the teacher looks for evidence of comprehension strategies being used while reading and
to the level connections are made with the text. As the student complete:, the book the
teacher monitors how the student reflects on the book. This could include conclusions
made about the text and comparisons with other texts. Seeing the student at several
different stages during the reading process allows the teacher to create a complete picture
about the child as a reader (Orehovec & Alley).
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Open-ended questioning. Serafini (2001) says that the types of questions that
the teacher asks the student are detrimental to the reading conference discussion. Asking
basic comprehension questions focused on recalling information does not typically allow
a true discussion about the text to occur. Serafini (2001) says that when the teacher
already knows the answers to the questions, the student feels as though the teacher is
simply quizzing them to see if the student knows the information. This leads to the
student ass um mg that the teacher knows all of the answers and then their joh is to try to
guess what the teacher is thinking and that the student's thoughts about the text are less
important than the meaning of the text that the student has created. Questions like "What
did you think''" or "How's it going?" are honest questions because the teacher truly
doesn't know the answer to these questions and must look to the student fr1r the answer.
Low-level literal recall questions are not necessary when using this type of questioning
because the teacher can take note of strategies the student uses while recJding as the
student talks about reading the text (Serafini 2001 ). Meaningful questions can come from
the discussion as the teacher clarifies or expands on a student's ideas (Serafini, 2001 ).
Routman (2000) states that teachers should engage students in questions that encourage
strategic reading when discussing reading. Questions to encourage strategic reading
include "What did you do to figure that out?" and "What can you do when it doesn't
make sense?"
When the student is first asked higher order questions, the student rnay not know
how to respond (Peterson & Taylor, 2012). It is then the teacher's responsibility to
model how to answer higher order questions fi:ir the student. Sometimes, the student
needs to be coached to say more when they answer these types of questions. The teacher
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can do this by asking the student to tell more about the answer or to explain what happens
next. Another strategy for the teacher to use when the student is not responding in depth
to higher order questions is to give the student sentence stems. As the teacher begins
using higher order thinking questions, students may require time to get used to the
amount of thought that goes into answering these questions. When the student works
with a teacher that uses higher order thinking questions, the student is more likely to use
reading strategies when talking about the texts that they are reading (Peterson & Taylor,
2012).
Sandora, Beck and McKeown ( 1999) say that the questioning the author strategy
leads the student to creating meaning about the text. The reader must create meaning by
connecting the text with their own thoughts and ideas. Questioning the author is a way lo
lead students to make meaning. The student should lead the discussion (Sandora, Beck
and McKeown, 1999). Thoughtful discussion about authors occur when the teacher is
using the questioning the author strategy. Questioning the author is centered on student's
understanding of the text. This framework encourages the student to deeply think about
their reading. This framework teaches the student to make sense of the text through
asking questions about it. This leads the reader to see texts in new ways. During a
reading conference the teacher can use the questioning the author framework to engage
students in high level discussions about the student's reading (Liang & Dole, 2006).
Some questions to use when using questioning the author during a reading conference
include "what does the author mean here?" and "what is the author trying to tell us here?"
Dorn and Soffos (2005).

SELF-STUDY OF ONE TO ONE READING CONFERENCES

21

McKeown and Beck (1999) state when open ended questions are asked, the
teacher should be ready for responses that seem disorganized and confusing. This is
because the student is being challenged and engaged in deep thinking while explaining
thoughts. As the student's ideas begin to come together, meaning begins to be
constructed. It is the teacher's job to expect this confusion as the student attempts to
explain their thinking and to adjust to the student's needs.
Mc Keown and Beck ( 1999) say that there are behaviors that the teacher should
avoid \Vhen using the questioning the author strategy. First, the teacher should not ask
the student for their thoughts without asking the student to build on their thoughts by
explaining their reasoning. Secondly, the teacher should not do most of the talking. As
the student shares their thinking, the student should be the one to do the explaining.
When the students responses are not as in depth as the teacher would like, the teacher
should continue to question the student and encourage the student to elaborate on the
original idea (McKeown & Beck, 1999).
Sandora, Beck and McKeown (1999) suggest using probes in discussion. These
probes are categorized as initiating queries and follow-up queries. The initiating queries
arc used to start a discussion focused on a text. This allows the student to share
information about the text so that it can be discussed. Follow-up queries are used to
expand the conversation. The student and teacher work together to construct meaning
about the text. The text could be interpreted in different ways both by different readers
and different points at which the text is read by the readers.
Purposeful questioning gives the student scaffolding needed to further discuss
issues surrounding the text instead of less meaningful discussion. Asking specific
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questions to dig deeper into the child's thoughts contributes to deeper meaning making
(McKeown and Beck 1999). McKeown and Beck suggest strategies for enhancing lhe
discussion. These strategies are refen-ed to as marking, turning back, and revo1cmg.
Marking is using a student's idea to push the conversation forward. Turning back turns
the thinking over to the student. Revoicing occurs when the teacher summarizes the
student's comment.
Revoicing gives the teacher an opportunity to make inferences about what the
student is saying. The student then is able to confinn the inference and by doing so the
student and the teacher have become equal members of the conversation within the
reading conference. The student now has the power to further explain his thinking
(O'Connor & Michaels, 1993 ). Revoicing also allows the teacher to give deeper meaning
to lhe student's voice while still allowing the student to express his ideas (O'Connor &
Michaels, 1993 ). Revoicing may include using more academic language or generalizing
the original thought. McKeown and Beck ( 1999) suggest that the teacher should focus
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assisting the student in developing their thinking rather than being the primary source of'
information.
Asking questions that assess comprehension and asking questions that help build
comprehension and produce strategic readers are different. The teacher must model their
own comprehension strategies and then ask questions that guide the student into using
these strategies to help build the student become a strategic reader (Fordham, 2006 ).
Atwell (2007) says that when the teacher asks the student what the book is about, the
student will give a summary of the book. When the student simply shares a summary of
their reading, the teacher doesn't have the opportunity to provide the student with the
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support and direction the child needs to go fa1iher in reading. Open ended questioning
allows the teacher to assess student's comprehension as the student explains their
thinking about the text. This allows the teacher to observe the student's reading
strategies and share teaching points based on their need (Atwell, 2007).

Evidence. Sibberson and Szymusiak (2008) state that reading conferences gives
the teacher the time needed to examine skills that need to be assessed in order for the
student to move further in reading. The reading conference allows the teacher to makl~
informed decisions about the student's individualized reading instruction. Data collected
by the teacher during a reading conference provides evidence of the student changing as a
reader over time. Musch la ( 1997) suggests documenting evidence of both the strengths
and the weaknesses of the reader. This allows the teacher to get to know the student as
an individual. Then, during the reading conference the teacher can refer to conference
forrns fc)r infomiation about the student's past reading and document current observations
(Williams, 2001 ). It is during the reading conference that the teacher has an opportunity
to sit with the student and document how the student applies reading skills and strategics
as well as hmv the student thinks about reading (Allen, 2009). Conversing about reading
leads students to learning in a thoughtful way and also provides data documented by the
teacher (Allen).
Routrnan (2000) suggests using the infonnation the student shares about the
books they choose to read to gain knowledge about the student as a reader. The teacher
may also choose to gather information through the use of a running record, a modified
running record, or a miscue analysis. The teacher then uses this infonnation to analyze
the student's progress and highlight areas of concern. The teacher eventually shares these
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observations with the student. Routman also recommends that the teacher keeps notes as
the student shares and conducts a running record. Towle (2000) suggests that the
anecdotal records kept during a reading conference include conference notes, goals set
and achieved, genres, number of books read, reading levels, and reading levels. During
the reading conference the teacher should experiment with record keeping fonns until a
format is found that is easy to use for the teacher and provides infom1ation to guide
instruction.
Differentiation. The reading conference is an opportunity for the student to show
the teacher what the student is doing well as a reader and how the student could improve
as a reader (Taberski, 2011 ). Calkins (20 I 0) shares that it is important for teachers lo
find strategic reading behaviors exhibited by students and to highlight these behaviors
and encourage the student to extend these behaviors into future reading endeavors. The
teacher can also point out observations made while the student was reading. For
example, the focus might be on the way the student deals with reading errors. The
teacher would collect this information as the student retells and shares interpretations of
the text. The focus of the teaching during the reading conference is based on the needs
the teacher notices during the conversation (Orehovec & Alley, 2003 ).
Allen (2009) suggests that the individualized teaching point from the previous
conference be present at the conference. The conference notes documented during
previous reading conferences and current assessment provide guidance as the teacher
determines one or two teaching points created especially for the student's needs as a
reader (Orehovec & Alley, 2003).
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Ending the reading conference. Through listening and talking with students
about books many elements will begin to emerge. The teacher will become more
knowledgeable about the student's strategy knowledge and can then use goal setting as a
way to strengthen this knowledge. Patterns will begin to become apparent through record
keeping. This leads to valuable instructional points that should be communicated lo
students ( Allen, 2009).

Teaching points. To begin the teaching portion of the conference, the teacher
shares observations of the student's reading with the student. The teaching point includes
demonstrations and follows a coaching approach. Students demonstrate the teaching
point as the teacher watches and provides support (Calkins, 2010). The strategy shared
with the student during the conference should be based on the child's need and school
district's curriculum, and should provide the child with assistance with the book currently
being read as well as future books (Orehovec & Alley, 2003). As the conference
progresses, several needs may arise, so the teacher should wait to determine a teaching
point to ensure it is the instruction that the student most needs (Calkins, 2010). Musch la
( I 997) suggests focusing the reading conference on one or two topics.. This keeps the
student focused and prevents the student from becoming confused and troubled. The
teacher communicates the teaching point to the child in a way that the student will be able
to understand and the student follows up with independent practice of the skill.

Instructional plan. Through direct teaching, the teacher shares a teaching point
with the student which leads to goal setting for the student's independent reading based
on the teaching point (Routman, 2000). This is followed by instruction based on the
observations and creating a plan for progress (Allen 2009). Routman (2000) says that as
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teachers assess their students' reading comprehension and strategy use, mutual goal
setting should occur between the teacher and student.
Calkins (200 I) suggests that the students have a record of the agreed upon plan.
The teacher should also keep a record of the agreed upon plan. At the end of the
conference the teacher might ask the student to restate the plan a final time before the
teacher and student record the plan. Routman (2000) also suggests that the student
verbalizes the agreed upon plan as well as write it down. The student could also be
directed to write reflections about the reading conference (Allen, 2009).
After the Reading Conference
The teaching point the student is provided with during the reading conference
should assist the student in becoming a better reader. The student addresses the teaching
point during independent reading tirne. It is vital that the student is aware of the teaching
point, so posting could help hold the student accountable for the teaching point.
Information gained during the reading conference should also help the teacher plan for
instruction.
Improved reading. Taberski (2011) says that reading conferences are a large
component in the success of independent reading time. This individualized instruction
provides students with the information they need right away to become better readers
(Williams, 2001 ).
Towle (2000) says that the student must be aware of the teaching point atter
leaving the conference so the student can continue to focus on this area during
independent reading. This can be achieved by posting a chart in the classroom with
student names. After the conference a sticky note with the teaching point written on it
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can be placed on the chart under the student's name. Making the teaching point public
allows other students in the classroom to provide support and collaboration (Towle,

2000).
Planning for instruction. Routrnan (2000) states that common reading
inventories often times are not relevant to students and do not always give accurate
information. Confrrences on current books students are reading can yield more accurate
assessment data than reading inventories because reading conferences aid in highlighting
problems students are having. Observations made by the teacher can he used to help plan
meaningful instruction to support the student (Serafini, 2001 ).
The data gathered about the student's reading during the reading conference also
provides information to inform instruction for small group lessons and mini lessons
during the reading workshop (Orehovec & Alley, 2003). Serafini (2001) says that if the
conference notes do not seem to have a purpose to guide instruction the teacher may
consider revamping the note taking form.
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CHAPTER3

METHODOLOGY

The purpose of this study was to understand the basis for instructional decisions
made during reading conferences. This study examined my practice as third grade
teacher conducting reading conferences during the reading workshop block. My research
focused on the following question:
What infom1s my teaching decisions during reading workshop individual
conferences?
To ans\ver this question I conducted a qualitative self-study of my practice.

Self-Study
What we know and what we do are not always aligned. Self-study assists us with
studying how these two correlate. In self-study, individual practice is closely scrutinized
by the researcher with the goal being that this research will impact their practice
( LaBoskey, 2007). Bullough and Pinnegar (200 l) remind us that self-study research
must be equal paits of self and practice to prevent the research from being traditional or
turning into a biography.
Bullough and Pinnegar (200 I) say that biographical inforn1ation plays an
enormous part of self-study. The self-study should be intentional. The data should be
studied for unfolding themes and be relevant to teaching. The purpose of this research is
to highlight these themes which will be examined in relation to the posed question for the
purpose of strengthening teaching practice and also to continue work in the area of
teacher education research.
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Setting
This study was conducted in an elementary school of 52 l students in a small town
outside of a larger city in the Midwest. The school is part of a larger school district due
to the nearby closer city. The school houses kindergarten through 5 th grade. At the
school there are approximately 59% of the students receiving free or reduced lunch.
Within the school 18% of the students receive special education services and there is no
existing English Language Learning (ELL) program. Students qualifying for ELL
services are sent to a school with the program or their parents/guardians sign off that they
understand these additional services will not be provided if they decide to stay at the
school. Across the school approximately 83% of the students were white, 5% were
African American, 3% were Hispanic, I ~~i were Asian, and 7% of the students had more
than one race selected.

Data Collection
The data collection is comprised of three data sources: conference notes, my reading
conference journal, and audio recorded coaching sessions.

Conference notes. During reading conferences I wrote observations of the
students' use of strategies and skills based on the way the student responds to prompts
and questions about the text the student is reading. I used a check list to record the types
of prompts and questions used throughout the reading conference. I also recorded
teaching points for instruction based on these conversations and observations.
Conference notes were documented from February to May.

Reading conference journal. This journal consists of two parts: 1) a reflective
debriefing of self regarding reading conferences with students and 2) debriefing after
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meetings with the literacy coach regarding reading conferences with students. The
reading conference journal was started on March 4 and ended on May 28. During this
time there were thirty-seven entries.

Audio recorded coaching sessions. Sessions with the elementary literacy coach
regarding reading conferences were audio recorded and transcribed" The sessions were
planned to take place weekly, but from February to May only six coaching sessions were
audio recorded.

Data Analysis
The following provides infom1ation about the analysis of the three data sources:
conference notes, reading conference journal, and audio recorded coaching sessions.
Each data source description is then followed by a discussion of the data analysis process.

Conference notes. The conference notes for five randomly selected students were
typed in a table. Five students were selected due to the large amount of data collected.
Five students were randomly chosen by the literacy coach after the completion of the data
collection,This included the prompts/questions used throughout the conference, the
students' responses and my teaching points shared with the students. The table was
arranged by these headings: first prompt/question, student behavior, second
prompt/question, student behavior and teacher response. This data was entered into the
table. After this, each group of words with meaning or sentence from the table was
entered into another table for each of the five students and labeled Student A, Student B,
Student C, Student D, and Student E. A table was created for each of these documents
with the headings: code, sentence from conference notes and definition. Each group of
words with meaning or sentence was put into the sentence from conference notes column
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and coded with a word or words which summed up the content of the words or sentence
from the conference notes. If more than one category applied lo the group of words with
meaning or sentence, the data was copied and multiple codes were applied. The table
was then grouped alphabetically by the codes. Then, a definit10n was determined for
each category based on the content from the conference notes. In some cases, there was
one entry for a particular category and in some cases there were multiple entries for a
specific code. Afier this procedure was complete for Students A through E, the tables
were combined to create one large table with categories, original text from the notes, and
definitions.

Reading conference journal. A table was also created for data from the reading
conference journal. Each sentence from the journal was placed in the table. Each
sentence or smaller unit of text was coded based on the content from the text of the
reading conference journal. If the sentence could be coded in more than one way, the
sentence was copied and coded as needed. Multiples of the same codes were then
grouped together. A definition was then detennined based on the content from the
reading conference journal corresponding with each code.

Audio recorded coaching sessions. All audio recorded coaching sessions were
transcribed and each phrase, sentence, or groups of sentences were placed in a column on
a table. The content from the audio recorded coaching sessions varied between phrases,
sentences, and groups of sentences to ensure that each had meaning. Each was then
coded based on the content from the audio recorded coaching sessions. If more than one
category applied, the content was copied and more than one category was assigned. At
this point definitions were not addressed for audio recorded coaching sessions.
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Definitions for the data from the audio recorded coaching sessions were created at a later
time.

Data analysis process. The conference notes and reading conference journal
were combined into one table. The columns consisted of the name of the category, the
phrases and sentences from the data source related to that category, and the definition for
that category derived from the data phrases and sentences. If the category appeared in
both data sources ( conference notes and reading conference journal), the category was
listed twice (separately for each source), with the corresponding phrases and sentences,
follm'ved by the definition. Preliminary definitions were only created for the conference
notes and the reading conference journal. The audio recorded coaching sessions data
were added to the table with both the category and the phrases and sentences, however,
110

definitions were developed for this data source.
The table was sorted by the categories so thal each category may have appeared

up to three times in the table ( coming from the three different data sources). Then., the
collapsing of the categories began. Each category and subsequent definitions were
analyzed against all the phrases and sentences from the three data sources (conference
notes, reading conference journal, and audio recorded coaching sessions) When
similarities within the definition of the categories were noticed categories were then
carefully compared and collapsed if appropriate. Categories were also collapsed when
different forms of the same word were used to imply the same idea. After a critical friend
reviewed the data and analysis of that data, questions were raised about the collapsing of
categories. A secondary analysis was conducted on the categories that had emerged from
the first analysis of data categories. Categories and definitions were scrutinized for
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mutually exclusive meanings across different categories. This process led to the
additional collapsing of similar meanings of categories into larger categories that
reflected a consensus of the meaning across those categories that were collapsed.
The amount of occurrences that appeared for each category was then analyzed.
Each occurrence was defined as the individual phrase or sentence from the data that was
documented within each category. Occurrences were counted, and frequencies were
arranged from highest to lowest to determine which categories appeared most frequently.
The frequency of occurrence helped to identify larger themes.
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CHAPTER 4
DATA RESULTS

After collapsing the data from the conference notes, reading conference journal,
and audio recorded coaching sessions, categories began to emerge from the data. The
categories with the most frequent occurrences led to larger themes found across the data.
Results

Conference notes, my reading conference journal, and audio recorded coaching
sessions were the data used in this self-study. Meaning units were categorized and
defined based on the content Meaning units varied from groups of words to sentences to
groups of sentences to ensure understanding of the content. When first categorized, the
conference notes contaiued 66 categories (see Appendix B), the reading conference
journal contained 83 categories (see Appendix C), and the audio recorded coaching
sessions contained 145 categories (see Appendix D). There were a total of 223 unique
categories across the conference notes, reading conference journal, and audio recorded
coaching sessions before collapsing the categories into a combined document. The
analysis of categories in the combined document resulted in a total of 100 unique
categories representing the data.
Before collapsing the conference notes, reading conference journal, and audio
recording sessions there ,vere categories that stood out within each data source. Out of
the 66 categories in the conference notes, co11nectio11 and discuss had the most
occurrences (see Appendix B). The connection category had 14 occurrences and the
discuss category had 12 occurrences. Out of the 83 categories in the reading conference
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journal, discussion, character and testing had the most occurrences (see Appendix C).
The discussion category had 63 occurrences, the character category had 30 occurrences,
and the testing category had 30 occurrences. Out of the l 45 categories in the audio
recorded coaching sessions character traits and independent reading had the most
occurrences (see Appendix D). The character traits category had 18 occurrences and the
independent reading category had 13 occurrences.
After collapsing the categories from the conference notes, readmg conference
journal., and audio recorded coaching sessions (see Appendix A) large categories emerged
based on the number of occurrences. These categories are reading choice with 113
occurrences, reading conference with I 10 occunences, character \Vith I 05 occurrences,

discussion with 98 occurrences, organizing one's thinking with 96 occunences, question
with 82 occurrences, teaching point with 66 occurrences, assessment with 65
occurrences. independent reading with 65 occunences, connection with 64 occurrences,
and nonfiction with 64 occurrences (see Appendix A). The categories with the most
frequent occurrences led to the discovery of larger themes found across the data. Themes
that emerged were assessment through observation and connections to teaching, evidenr e

hased discussion, and reading choice.

Conference notes. When first categorized, the conference notes contained 66
categories (see Appendix B). Out of the 66 categories in the conference notes, connection
and discuss had the most occunences (see Appendix B). Out of the 66 categories in the
conference notes, connection and discuss had the most occurrences (see Appendix B ).
The connection category had 14 occurrences and the discuss category had 12
occurrences.
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Reading conference journal. When first categorized, the reading conference
journal contained 83 categories (see Appendix C). Out of the 83 categories in the reading
conference journal, discussion, character and testing had the most occurrences (see
Appendix C), The discussion category had 63 occwTences, the character category had 30
occurrences, and the testmg category had 30 occurrences.

Audio recorded coaching sessions. When first categorized, the audio recorded
coaching sessions contained 145 categories (see Appendix D). Out of the 145 in the
audio recorded coaching sessions character traits and independent reading had the most
occurrences (see Appendix D). The character traits category had 18 occurrences and the
independent reading category had 13 occurrences .

Collapsed Data. After collapsing the categories from the conference notes,
reading conference journal, and audio recorded coaching sessions (see Appendix A) large
categories emerged based on the number of occurrences. These categories are reading
choice with l 13 occurrences, reading conference with 110 occurrences, character with
105 occurrences, discussion with 98 occurrences, organizing one's thinking with 96
occurrences, question with 82 occurrences, teaching point with 66 occurrences,
assessment with 65 occurrences, independent reading with 65 occurrences, connection
with 64 occurrences, and nonfiction with 64 occurrences (see Appendix A).

Reading choice. The collapsed category ofreading choice included all categories
relating to choosing a text to read. Reading choice is defined as the text selected to be
read by the reader, teacher or a group of students (see Appendix A). This included the
previous categories of anything relating to me choosing a book for a student or group of
students to read, a group of students selecting a common text to read, or individual
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students choosing their own books. In order for the book to be a choice for each of these
situations, the book had to be available in my classroom or in the school. So included in
this category were also the previous categories relating to the classroom library, the
school library, or the book room available at the school. The book room is a resource
containing multiple copies of the same, leveled books for teachers to check out and use
with students. Also included in book choice were categories related to book
recommendations. This included students or myself recommending books to each other
in the form of book talks or written recommendations.

Reading conference. Reading conference is defined as a one to one meeting
between the reader and teacher focused on the reader's interaction with a text with the
purpose of enhancing the reader's ability

111

the future and following the framework of

discussion, assessment and teaching point (see Appendix A). Throughout the data
sources, this came up very often as it is the context by which the interaction between the
student and myself occurs when discussing books. This was the focus of the study and I
found myself referred to the words reading conference continually in the reading
conference journal as well as the audio recorded coaching sessions.

Character. The category of character was collapsed to mean the person or
personified object or animal portrayed in a fiction story (see Appendix A). This often
time was the basis of the reading conference when the focus was a fiction book. The
character category was collapsed from categories including: character traits, character
feelings, and character understanding. Character traits were related to how the reader
might describe the character based on evidence from the text. Character feelings related
to the emotions the character was going through throughout the text while involved in
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certain situations. The reading strategies related to the characters such as connections,
inferences, and predictions based on knowledge of the character were initially
categorized as character understanding. These categories were untnnely condensed as
character as they all were based on the characters from the texts.

Discussion. Discussion is the vehicle for the reading conference. It is through
discussion that the student and myself are able to communicate thinking related to
strategies and the texL Discussion is defined as dialogue between two or more people
(see Appendix A) . The discussion during the reading conference is the hasis for my
observations leading to assessment as well as for communicating the teaching point to the
student.

Organizing one's thinking. The organizing one's thinking category evolved
while collapsing: categories. Several smaller categories consisted of thoughts related to
the text. These thoughts were in the form of graphic organizers, sticky notes., and charts.
The graphic organizers were typically related to the nonfiction text structure or the story
grammar of the text. Each of these smaller categories was related to thinking about the
text which resulting in the definition of organizing one's thinking being thoughts relakd
to a text displayed in a fonnulated way (see Appendix A).

Question. Questioning was present in each reading conference. Question is
defined as an inquiry posed to find information related to the unknown (see Appendix A).
One type of question was me asking the student about the current text. This \Vas typically
the beginning of the reading conference and would launch a discussion. Students were
also using the questioning strategy. Students were encouraged to ask questions about the
text and read to find the answers to these questions.
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Teaching point. The teaching point is the teaching part of the reading
conference. Teaching point is defined as new learning the teacher shares with the student
after assessment during a reading conference which the reader should then apply to
independent reading (see Appendix A). My purpose for conducting a reading conference
is to observe the student and determine needs of the student in order to differentiate
instruction for the student in the fcm11 of a teaching point

Assessment. Assessment is defined as observation of a student's reading behavior
which produces information about the student as a reader ( see Appendix A). This was
different from the category of testing. Testing referred to the actual assessments that
students complete. My category of assessment was actually the investigation part of the
readmg conference. Assessment included the reading behav10rs and strategies that I
noticed and observed. This infonnation was then used as I made decisions about
instruction the student would benefit from to become a better reader.

/11depe11de11t reading. Student reading or writing about reading on one's o\vn
was categorized as independent reading (see Appendix A). Students' independent
practice time with the book was the basis for most of the reading conferences. Whether it
was a book that the student was reading for reading group or it was a book that the
student was reading independently, it was the book that drove the conference. It was this
book that our conversations were based around. My questions and prompts to the student
\Vere based on the texts previous read on their own. The independent reading and writing
related to the reading completed by the student prior to the conference provided the
context and content for the meeting. It was also the purpose of the conference lo coach
the student on future independent reading. My goal was to provide the student with
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knowledge to improve reading strategies and behaviors which would lead to being a
better reader.

Connection. The background knowledge that affects the reader's understanding
or the text was defined as connection (see Appendix A). This category was closely
related to background knowledge; however background knowledge was any previous
experience the reader brings to the text. A connection is actually something that affecb
the reader's understanding of the text.

Nonfiction. Nonfiction is defined as texts written to infom1 the reader about
something and may include pictures, diagrams, charts, and other features (see Appendix
A).

This category started as only refening to an actual nonfiction text, but after I began

collapsing, I began to see that nonfiction text structure and nonfiction text features fit in
the category of nonfiction. The nonfiction text structure included the organization of the
text while nonfiction text features referred to the pictures, diagrams, charts, and other
features that helped the author convey the content of the text.

Themes. After collapsing the data and looking at the larger categories, themes
began to emerge from the data. The themes that emerged were assessment through
observation and connections to teaching, evidence based discussion and reading choice.

Assessment through observation and connections to teaching. Assessment
occurred 65 times in the collapsed data. Assessment is defined as the observation of a
student's reading behavior which produces information about the student as a reader (see
Appendix A). Initial labels such as notice, observation and student were collapsed into
the assessment category. Assessment is closely related to the teaching in a reading
conference. These assessments are necessary to determine the teaching point for my
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students because I must be aware of the student's needs (see Appendix E). Assessment is
vital during a reading conference because it is during this time that I am able to determine
the student's reading strengths and weaknesses. Through observation I am able to
document observations related to the students' needs. Data from the conference notes,
reading conference journal, and audio recorded coaching sessions include words like "it
was evident", "I noticed", and "I see" (See Appendix E).
Teaching point is defined as new learning the teacher shares with the student after
assessment during a reading conference which the reader should then apply to
independent reading (see Appendix A). It is only after the assessment portion of the
conference that I truly know what the teaching point should be. What does the student
need to learn and apply that would be beneficial in another book on another day?
Assessment is used to investi?:ate the student and detern1ine the teaching that is needed to
progress the child as a reader. My teaching point can vary depending on the child and
must be determined on the spot during the reading conference (see Appendix F). When I
don't have a set teaching point before the conference begins, I am truly able to use
assessment to determine the student's needs and deliver instruction that is tailored to the
individual child. During assessment, iL can be frustrating when there is nothing obvious
that surfaces that would help the child become a better reader. It is as this point that I
must make a decision about the child and what the child will need to be successful as a
reader in the future (see Appendix F). My knowledge of the Iowa Core State Standards
greatly assists me when making this decision during the reading conference. I often refer
to standards that were not necessarily discussed during the reading conference, but could
be shared with the student as a teaching point because my goal is to push the child to
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become a better reader. After the reading conference, the student is expected to work
towards the teaching point independently.
I try to address the teaching point from the previous conference at the following
reading conference, although if the teaching point is no longer a need of the student as a
reader, the assessment during the reading conference may not show this need (see
Appendix F). Since the child is working towards the teaching point mdependently for the
most part, I do have concerns that the child is not actively engaged in the teaching point.
Some ideas I have tried to prevent this are to reference the teaching point within the
reading response log or posting a public display showing individual teaching points (see
Appendix F).

Evidence based discussion. The discussion category occurred 9k times
throughout the collapsed data Discussion is defined as dialogue between two or more
people (see Appendix A). Discussion is my basis for the assessment within the reading
conference. It is through the discussion that I am able to observe the student as a reader.
As the student and I discuss the text, I have the opportunity to have a natural conversation
where the student is free to express thoughts related to the text (see Appendix G ). It is
through this dialogue that I can truly understand the student's reading behaviors and use
of strategies and begin to recognize areas to build upon with a teaching point. It is
through discussion that the student and I are truly talking to one another as readers. I also
have the opp011unity to prompt and question to dig deeper into the student's thoughts
connected to the text I am even able to manipulate the discussion to ask about speci fie
reading strategics such as inferences and connections (see Appendix G ).
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When students share thinking about a text, I am constantly asking them to show
me the proof in the text for their thinking. If a student makes an inference or a prediction.
I am constantly asking for them to show me the text evidence that suppo1is their thinking.
Over time, I've noticed students begin to use sticky notes or graphic organizers to
orgamze their thinking. l encourage students to use these Loo ls to keep track of their
thinking and text evidence that supports their thinking so that it can be discussed dming
the reading conference. The thoughts and evidence to support these thoughts drives our
discussion which infonns my assessment of the student and leads to a teaching point that
will help the student improve in reading.
Through discussion I am also able to teach the student. As the dialogue continues
I am able to share the steps of a reading strategy or even model reading behaviors though
the discussion (see Appendix G ). The teaching point is shared with the student one

011

one through the discussion which provides the student with the opportunity to take part in
our discussion which makes the learning meaningfuL During the teaching point I try to
focus the discussion on helping the student become a better reader in an area that the
student is not demonstrating proficiency. I have evidence that the student is in need of
these cc1iain teaching points from the discussion earlier in the conversation (sec
Appendix G ).

Reading choice. The reading choice category had the highest number of
occurrences of the collapsed data. It occuffed 1l 3times. Reading choice is defined as the
text selected to be read by the reader, teacher or a group of students (see Appendix A).
Reading choice drives the reading conferences I have with students. The discussion is
fixused on what the student has read which leads to assessment and the teaching point.
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Book recommendations are one way to become familiar with books which lead to
thoughtful selection in my classroom. Book recommendation sheets are made available
for students to fill out after reading a book to be shared with other students with the intent
of encouraging the others to read the book. I also encourage book talks, especially done
by peers, as a way to recommend books to others (see Appendix H). Availability of
books in my classroom library and the school library as well as the bookroom can be
limiting when the students and I are making choices about what to read. Another
limitation can be the book level. Students do not always choose a just right book for
themselves. One solution to this might be to encourage the student to choose a book
from a range of books at an appropriate reading level. Modeling and discussing quality
literature and various genres during reading conferences are other ways I could encourage
the students to choose books (see Appendix H ).
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CHAPTER 5
DISCUSSION & CONCLUSIONS

Assessment through observation and connections to teaching, evidence based
discussion. and reading choice were the three major themes that emerged from the
collapsed categories and represent the answer to my research question:
•

What informs my teaching decisions during reading workshop individual
conferences?

Sec table for examples of categories found within themes.
Assessment Through Observation and Connections to Teaching
Assessment is a very important piece of making decisions during reading
conferences. Assessment is defined as the observation of a student's reading behavior
\Vhich produces information about the student as a reader (see Appendix A). Assessment
is closely related to the teaching in a reading conference because it is through my
assessment that I make decisions about the content which the students would benefit from
as a teaching point. It is through the assessment that I observe the student as a reader.
My assessment of the student is then compared with what I know about the Iowa Core
State Standards which inform teachers of the content students are expected to know and
be able to do. The Iowa Core State Standards truly are the curriculum and I am
responsible for teaching this curriculum to the students. It is through my assessment that
I determine which Iowa Core State Standards the student has demonstrated and also the
standards the student needs to learn and continue to practice. I combine the assessment
portion of the reading conference with knowledge of the Iowa Core State Standards
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Examples of Categories Found Within Themes
Themes
Assessment Through Observation and
Connections to Teaching

....,Vl
C

'a
0..
ti.()

C

..c
u
ro

(lJ

f-

• During a reading conference today
with was evident that student name
was rereading when he was
confused while reading the text
• Go to where the child takes you
and make your observations from
this point
• I continued to share with him the
strategy of determining importance
because I do see him get hung up
on the small little details in the
text, but I do feel as though we are
making progress,
• I wasn't throwing comprehension
questions at him, but was instead
asking him a simple question about
recommending the book which led
to a great conversation from which
I could conclude he had a great
understanding of the book

Evidence Based Discussion

• He was able to describe the character
and even make some connections
between the character and himself as
far as similarities
• I did some reteaching of character
traits with the kids because I was
noticing that they were not using text
evidence to support their thinking
about the characters
• Last time we met we had talked
about keeping a list of characters and
their traits while reading

Reading Choice

• Just to kind of try to check in to kind of
see what kind of choices they are making
with their independent book,
• The teaching point could also come from
our whole group mini lesson and be
reinforcement, but what if it doesn't
really work with her independent book
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Themes
Assessment Through Observation and
Connections to Teaching

C

.2
V\
V\

:::J

u

V\

0

• He flipped through the book as he
talked to me about it and I
wondered if he was just using the
pictures as a way to retell the
story from the days of Daily 5
• I noticed right away that the
information he was sharing with
me came straight from the
captions and other nonfiction
text features throughout the book

Evidence Based Discussion

Reading Choice

- - - - - - - - - - - - - - - - - - · - - - - --~-------

• As we discussed her question we
talked about the strategy of making
inference
• Discussed that the author has
provided evidence that whaling may
not be good, your point of view may
be different so how is it different
from the authors?
• I am hoping that after today's
conversation he will continue to
make deeper level connections that
help him understand the text in
deeper ways.

• He shared tha1 he was interested in the
book and went right into sharing some of
his questions about the book \Vith no
prompting
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which results in a teaching point that is differentiated for the student as well as aligned
with relevant curriculum.
During reading conferences my teaching is infonned by assessment of the student.
The assessment arises from my observations of the student as the student is prompted and
questioned to discuss a text currently being read. These observations inform the teaching
point I use my knowledge of the Iowa Core State Standards to detennine what is known
and understood by the student and what needs to be known and understood.
Within my reading conferences it was very evident that teaching points were an
integral part of my instruction with connection to observation. The examples shared in
the table highlight examples of connecting teaching point to assessment. For example, I
used observations to make instructional decisions when l noticed a student rereading
when he was confused.
Discussion was another important part of my instruction. Examples of this are
referenced in the table. For example, as a student was talking with me about the
information he was reading in the book, I was able to notice that everything being shared
came straight from the nonfiction text features the author provided in the book rather than
the actual text in the book. This lead to a teaching point centered around using the
nonfiction text features to better understand the body of text which is the part the author
wants us to read.
Evidence Based Discussion

Discussion is defined as dialogue between two or more people (see Appendix A).
Discussion is the basis for the assessment within the reading conference. In my teaching,
discussion serves as the vehicle for the student and teacher to share thoughts and
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strategies related to the text. Students share their thinking about the text with evidence
from the text to justify their thinking. Discussion is the basis for my observations tha1
teach to the assessment of the student My teaching was informed by discussion.
Without discussion I believe that I truly would not have the great understanding of my
students as readers that 1 do. Discussion allows me to ask questions and promp1 students
in meaningful ways to help me understand my students as readers.
Discussion is not only used in my teaching to observe and assess students.
Discussion also serves a way for me to differentiate instruction for each of my students
during a reading conference. During the discussion I am able to share a reading strategy,
model reading behaviors, and even make book recommendations based on the need of the
student that was evidenced earlier in the conference. This discussion during the readmg
conference consists of only the student and me, so the student is able to freely ask
questions and add information to the dialogue which contributes to a meaningfol
experience for both the teacher and student.

My teaching includes evidence based discussion. This evidence based discussion
is made up of both the student and teacher sharing thoughts and strategies about the text
which results in the teacher's assessment of the reader and the sharing of a teaching point.
Examples of relating evidence based discussion to the teaching point are available
in the table. One way that teaching points are connected to evidence based discussion is
that I use discussion to share the teaching point with the student. The discussion is based
on evidence that I have gathered through observation and then communicate in the form
of a teaching point through discussion. I discussed keeping track of the characters and
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their traits while reading because the student was struggling with keeping track of the
different characters and their traits.
Discussion is evidence based. Examples of discussion being evidence based are
available in the table. One example is using discussion to communicate new learning to
the studeut in the forn1 of discussion. The discussion is taking place based on the
assessment that the student is in need of the teaching point because the student is not
demonstrating a specific skilL An example from the data is tlrnt I was hoping that after a
conversation during a reading conference, the student would continue to make deeper
connections which help the student understand the text in deeper ways.

Reading Choice
Reading choice is defined as the text selected to be read by the reader, teacher or a
group of students (see Appendix A). My teaching during a reading conference is very
dependent on reading choice. The texts that students are reading are the basis of every
reading conference. Whether it is an independent reading book or a book that the student
is reading for group, the discussion that we have is based on the hook. Every question
that is asked and every prompt that is given is spun-ed by the book in which the student is
currently engaged, It is through this context that I am able to engage the student in a
discussion that is purposeful and guides me to make instructional decisions focused on
the stud cut's needs as a reader.
Teaching points were also evidence in the reading choice theme. One example
found in the table is that I just try to check in to kind of see what kind of choices students
are making with their independent book. After my assessment of the student's book
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choice, 1 may decide to use this information to inform my teaching point within the
reading conference.
Discussion also was closely connected to the theme of reading choice. The
example found in the table is that the student was interested in the book and went right
into sharing some of his questions about the book with no prompting. The discussion
seemed more authentic when the student had choice in the reading selection.

Further Research
To improve my teaching during reading conferences, I would benefit from
additional research related to discussion. Because the discussion is instrumental in
assessing the student during the reading conference, J would like to have a better
understanding of how to get the students to open up about their reading even more and

truly feel comfortable having discussions focused on their reading. I would also like to
conduct further research on the most effective strategies to teach students.. Which
strategies are going to be most beneficial to students? This would be useful information
especially when I have a hard time determining a teaching point during the short amount
of time that I have for an assessment. Finally, I would like to further research book
quality for third grade students. Which characteristics does a book have to deserve the
label of quality literature?
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APPENDIX A
CATEGORIES, DEFINITllONS, AND OCCURRENCES
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CATEGORIES, DEFINJTIJONS, AND OCCURRENCES

\- c-;t~gory

Occurrences

I Definition

.

I

- -

!Reading choic~-

113

Text selected to be read by
the reader, teacher or a
group of students

1

f Reading conference
I

A one to one meeting

between the reader and

110
I

teacher focused on the
reader's interaction with a
text with the purpose of
enhancing the reader's
ability in the future and
following the framework
I

of discussion, assessment

I

and teaching point.
Character

Person or personified

105

object or animal pottrayed
in a fiction story
-··-

Discussion

---

------

Dialogue between two or

98

more people.
Organizing one's thinking

Thoughts related to a text
displayed in a fornrnlated
way

96
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Question

I An inquiry posed to find

I 82

l

II

I

I infonnation related to the

I

I
I

I

unknown

~·--

Teaching point

New learning the teacher

66

~

!

shares with the student
after assessment during a

I
I

reading conference which
the reader should then
apply to independent
reading
Assessment

Observation of a student's

65

--1
I

I
I

reading behavior which

!I

I

produces inforniation

I

I

about the student as a
reader
Independent reading

Student reading or writing

65

about reading on own
--

Connection

Background knowledge

64

that affects the reader's
understanding of the text
nonfiction

Texts written to inform the
reader about something
and may include pictures,

64
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diagrams, charts, and other
I

features
Words the reader can cite

Text evidence

J

47

from reading to supp011
the reader's thinking about
the reading

·-·

Comprehension

Using reading strategies to

45

understand the author's
message
·--

model

Showing others one's

45

approach with the intent of
the behavior being applied
in future situations
---------

--

--·-

interesting

Attention getting

39

topic

Subject matter the text

39

focuses on
Reading group

5-6 students navigate the

38

same text and meet to
discuss the text at
minimum two times per
week
Reading response log

A notebook the reader

36
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I

I

possesses to record and

I

I

I

reflect on reading

I

i

I

I
I
I

I

I

I

L_

strategies and to write
about reading.
----------

Additional instruction

Support above the

I

-----

I 35
I

I

I

teaching that has

i

previously occurred to

i

understand a concept

i

i
I

I

j
I

----·-----·---

-

Reflect

Thinking about events

I
----1-I
'

I

,~,.,
_)_)

I

with the purpose of
making improvement
--------

Struggle

One possessing difficulty

I
I
I
I

129

----

I

II

when attempting a task

Ii

---------------------

Schedule

----

------- -

A plan with allotted tim~-h-x
I

I

for reading workshop
which includes a minilesson, time to meet with

'

reading groups and
individuals for reading
conferences, and time for
students to share
--

Determining importance

The reader uses details and
text features found within

25
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·-----

i

·-

the text to determine the

I

i

big ideas the author is

I

I

I

I portraying within the text

II
I

1---!

·---

Most difficult text that the

Reading level

25

-----------·- -

I
I

reader can successfully

I
i

read independently

I

1-----------i Retell

------·

Reader states the story in

I

I

the reader's own words

I

inference

25

-

Combining background

--------·--

24

knowledge with the text to
i
i

I

better understand the
author's message

-----------------

prediction

-

Thoughts the reader has

24

about what may happen
next in the text
Writing about reading

Readers record thoughts

21

--

related to the text before,
during or after reading in
the reading response log
----

vocabulary

Words found in text that
the reader may not know
the definition of

19
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--·-

Concern

A tension in your thinking

18

that signals a disconnect or
a conflict about what is
expected and what is being
I provided
:=,

uenre

Types of texts

18

Title

Name of the text

17

··-

·-·----~

Monitoring comprehension

l·The reader knows that the

16

text is making sense while
I

reading and knows when

I there is a confusion
·~

section

Part of a whole text

16

typically defined by
chapters or headings
~·

Suggest

One shares an idea with a

15

reader with the intention of
improving the process
Abandon book

The reader chooses to quit

11

reading the text before
finishing
Author

Writer of a text

11

Compare and contrast

Similarities and

11
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differences found among
people, places or things
Inten-uption

Disturbance during

11

reading workshop which
interferes with the regular
schedule
1

prompt

·-

Guidance given to the

·---

11

I

reader to say or do a task

I

directly related to the text

I Reading work~ho1~

P011ion of the school day

11

devoted to literacy which
includes a mini-lesson
focused on a specific
strategy, groups,
conferences, and a share
time.
Authentic

Engagement related to

10

meaning making
Documentation

Teacher notes regarding
observations, assessments
and teaching points
occurring during the
reading conference in

8
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..

--~-----------

relation to the student's
reading behavior

A specific reason for doing II 8

I purpose

~

II

something

I

Student led

- --------- ------

I The objective of the

8

I

reading conference is
I
I

guided by assessment of
the student
- ---- ·--- ----

--·

The outcome is improved

Success

from previous experiences

---·-

8

i

I

i
I

---------------- - - - - - - -

Background knowledge

l
----------t--------Previous experience the
1

7

reader brings to the text.
-

Collaboration

---

Sharing my concerns,
thoughts, and knowledge

7

I
I

about my teaching with
others to solicit support for
my practice
Copied text

Writing by the
writer/reader that is word
for word what the original
author has written

7
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--

A plan a reader uses to

Strategy

7

make sense of the text
-

Entire class of students

j\Vhole group

7

I

engaging in a lesson

I
.

------

The teacher and student

Agree

6

---

have the same thinking
---·--·---

·-------···-----------

---

Learning the reader uses

Application

6
I

I

I

independently in future

I

situations
-·-·--·---~---~ ~-

Confusion

rLiteracy coach

----------

--------·

Meaning breaks dow11

6

Expert in literacy and is

6

available to staff mern hers
to observe, provide advice
and offer feedback in an
effort to improve
instruction
New learning

Previously unknown

6

inforn1ation
-----

Author's purpose

The intention of an author

5

for writing a particular text
----

Emotion

Feeling in response to
observing or undergoing
something

5
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Fiction

A made up story using

5

consisting of characters,
setting, and plot
Accuracy, rate, and

Fluency

5

expression while reading
- ·

I Leaming outcome for the

Objective

----------

5

! student used to plan for
I
I instruction
------

---

Summary

!

A brief statement about the

5

II
I main parts of a text
I
----

i

Teach

\ Guiding students to

5

----- ---- -----!
I

!
I

I
!
I

understand the standards

I

as described in the Iowa
Core
~---

testing

--

Students are assigned a

5

text or texts to read and
then students rely on this
text to answer questions or
respond to prompts and
afterwards the responses
are evaluated for
perfonnance
Credible

Reliable source of

4
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infonnation
Decision

Instructional choice

I
II

4

detem1ined by assessment
during a reading
conference
Fix it strategies

-·

Strategies the reader uses

4

-

when meaning hreaks
down
·------··--

Lesson plan

Intentional teaching

4

prepared for students
·--------------

Materials

Resources available to

4

enhance student reading
plot

Events that take place in

System to try to ensure all

rotation

readers meet with the

4

4

teacher to have a reading
conference
Reading strategies

Skills the reader uses to

4

make meaning of the text
accountability

Accept responsibility for

3

actions
Author's craft

Tools and techniques

·- - ·- - - - - -7
I

the text
Reading conference student

·-·

,.,

.)
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--- -7

-[ writers ~se to produce text.
Describ_e_________

-----+

Words that paint a vivid

3

picture of the topic

I

I

_3_____________,

rrc;ICOmpk--x-it_y___ ----+-L-e_v_e_l_o_f_re_a_d_in_g_d_if_fi_c~Yty-within a piece of writing
-----+--

visualize

i
I
I3

---------------·---1-----------------------·-------------

Pictures or a movie of the

I
text running in the head of
the reader while reading
I

the text
- - ---------------

-------------

----- --··-·---

Biography

i2

Nonfiction narrative

I

I

iI
--

Decoding

I

I

written about a person
The reader uses their

I

-------

·---

2

knowledge of words, word
pai1s or letters sometimes
along with their
comprehension of the text
in order to figure out
unknown words
Interjecting

Interrupting one's

2

speaking to share ideas
~------

Iowa Core

-------

Document containing
standards for each grade
level stating skills students

2
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I shouid he able show and

I
1

do by the end of the year

i

Point of view

!

Belief about a math;;-

2

- - - - - - + - - - - ~-·--~-------

Title One

Small group of students

2

meeting with a reading
I teacher to receive
additional instruction
I

------;-------------;-----

Anchor chart

Students and teacher co-

II

7

I

construct definitions and
steps of strategies and
procedures relevant to the
learning objective or
classroom expectations
which are then made
available to students by
hanging on the wall or
giving students a smaller
version to refer to
--------+-------~--~---~-----i----------------1

change

To do something
differently than it was
done before

Comfortable

At ease

Critical reader

The reader questions the
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text
Daily 5

1

A framework for teaching
II

literacy which includes
components such as read
1o self~ read to someone,
work on writing, listen to
i

reading and word work
Using assessment to

Differentiation

--- --

1

detennine the reader's
needs and teaching to
/ those specific needs
---

Environment

1

I The reader's surroundings

---------

Illustration

----~·-··--

I

-+Graphics found within a
I
I text
I

Leveled books

Texts that vary in

1

difficulty
Peer

1

classmates
I
I

ngorous

difficult

1

Strengths

Successful reading

l

behavior
support

Scaffold to assist the
reader with comprehension

I
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Technology

Computer or tablet with
access to the internet to
connect with other readers
or to access reading
material

r------···---·----·------·---+------------·-- r-------------------

Writing

Curricular area focus on
the development of
composing texts

I

i
i

I
I
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APPENDIX B
CONFERENCE NOTES CATEGORY OCCURRENCES
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CONFERENCE NOTES CATEGORY OCCURRENCES
-----------

66 categories
---

14

Connection
·--··-

Discuss

..

12
------

8

Inference

·----

l----------

Character trait

7

Text evidence

7

Background knowledge

6

--~--------

..

----

Character understanding

6

Prediction

6

Questions

5

Suggested

5

---

---·--

----·-

Characters

4

Detennining importance

.)

Model

.)

Self-monitoring

3

Summarize

3

Text features

3

Venn Diagram

.)

Word definitions

.)

Author's craft

2

,.,
,.,
.

--

---------·-

,.,
,.,

~--
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Book choice

2

Character feelings

2

Character notes

2
--

1---------

Compare and contrast
~-----

2

Conversation

2

Entire text

2

Fix it strategies

2

---~-

----

--

Graphic organizer

2

Informational text

2

Nonfiction text features

2

--------- -- --

Plot

2

Reader's job

2

Recommend

2

Vocabulary

2

Author's purpose

1

Character actions

1

Character feelings

1

Character motivation

1

Coincidence

1

Dense texts

1

Descriptive text structure

1

--

--

orgamzer
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Focused

l

Glossary/dictionary

]

Headings

1

·---

~

I

Important infonnation
--

Include thinking

1

Independent reading

1

---

I

--------

-

1

Interesting

- - - - - - - . ·---·--- ----------

List of characters and actions

1

Model connection

1

Monitoring comprehension

1

Mystery

1

Nonfiction texts

1

Point of view

1

Purpose

1

Reflect

1

Reinforce connection

1

Reinforced

1

Rereading

1

-1
--

-

----·-

--

------------

Review the text

-

1

Same author

1

Similar text features

1

Student's own thinking

1

----
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-------------------~------,

Teaching point
Text level

--------------------------+ - - - - - - - - -

;:i:;-011-n~Zt-io-n----i-:-------<
I

~ - - - - - - - - - - - - - - - - - - - - - - - · - L _ _ _ _ _ __
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READING CONFERENCE JOURNAL CATEGORY OCCURRENCES

83 categories
Discussion

-

--

63

f---

Character

30

Testing

30
---

r-----

Response log

27

Teaching point

27

Observation

25

~----------

Model

24

Text evidence

')'"'
~.)

Character traits

20

Conversation

17

>--

Time

17

Connection

15

------

Graphic organizer

15

Descriptive

14

Independent reading

14

1----

Book choice

13

Detern1ining importance

13

Difficult

13

--

-

--

--
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--

Focus

13

Concern

12

Group book

I1

Reading group

11

Struggle

11

Follow through

10

--

----

--

---------·

·--------·---- --

Wondering

10

Compare and Contrast

9

Nonfiction text topic

9

Small group

9

Sticky notes

9

Thinking

9

Writing about reading

9

Background

8

--

-

-~---------·-

infonnation/knowledge
Support thinking

8

Challenge

7

Copied text

7

Deep thinking

7

Literacy coach

7

Authentic

6

Beginning of reading

6

-

--
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conference

-

Confused

6

Excited

6

--

----1

----------·-----·-

Reteach

6

__ j

---------

I

-

16

Retell
Strategy

6

Whole group

6
---~----·

-

5

Agree
·----

Apply

-

5

--t

------

I

----------

Comprehension
---------

Fluency

--

Understand text

---------

5

----

5

Vocabulary
--

Credible

--

--·-----

4

--

Engaged

4

Genre

4

Interruption

4

Student choice

4

Student led

4

Text structure

4

Abandon book

_)

--,
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Able

3

Accountability

.)

Additional instruction

,.,

_,,.,

-------~---

----

3

Animals
-

Based on text evidence
-----

Book recommendation

,.,

·-

.)

,.,

1--

Compare

.)

Conference notes

.,,.,

Confinn

3

Data team meeting

_,,.,

-

f------~--~---

Nonfiction text features
Schedule

-

3

,.,
.)

_,,.,
,.,

Type of book

_)

Article

2

Assessment

2

Attention

2

Big idea

2

Coding

2

Fiction

2

Intervention

2

~

~

-------
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Using pictures

2

~-

Change

I

Inference

I

f-------

-- - - ~ - - - - - - - - - ~

I

Student feelings about reading
j
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AUDIO RECORDED COACHING SESSIONS CATEGORY OCCURRENCES

,-----------T
I 145 categories
i
Character traits
I Independent

lading

-t I 3
I

I
I

i

Book choice
Modeling

I tR

--t-12

------

I

---

! 12
I
I

Text evidence

···r-11

b ___J_ _
Character

I9
i
I

--!----------

--

Reading

'8

conference
I

I
18

Reading level

--

I

18

Struggling

- - ~-

7

Interesting
Teaching point

--

7

Nonfiction books

6

Reading group

6

Book

5

--~~--

recommendations
Determining
importance

5
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Literature

5

discussion group
-··

· Text

5

-·----

Author

4

Checking out

4

Group book

4

Reading response

4

---------

E
I

------

-·

4

·----------------- ~---------------·--

Tuck Everlasting

4
------------

ook talk
Chart
1-------------

Classroom

3
,.,
.)

,.,

----

,)

library
-----

Fiction chapter

,.,
.)

books
~

Genre

,.,
--~-

Graphic

--------

,)

--

3

organizer
Independent

3

book
Inference

,.,
.)

--
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Interruption

3

Noticed

.,,,

Realistic fiction

3

---

1----

Section

3

I Wonder

3

1

l

--

I

--

Author's purpose

2

Beneficial

2

Book title

2

Conference

2

Descriptive

2

orgamzer
--

2

Details
--

Explain

2

Graphic novels

2
-- - - - - - - - - -

Heading

2

Library

2

Organizers

2

Practice time

2

Question

2

Random

2

Reading

2

conference notes
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-·--

Recommendation

2

Schedule

2

Sticky note

2

--

- - - - - - - - - - - - - - - - -- - - - - -

Text complexity

2

Text structure

2
II

The Witches

2

Time

2

---------

-

r--------

Title One

2

Visualize

2

Additional

l

~-.--

--

conference
·-

Albert Einstein

l

At home book

1

Authentic

1

-----

-·---

----- -

----

Beverly Cleary

1

Biography

1

Book

1

recommendation
Book type

1

Careful reading

1

Categories

1

Character action

1
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--

-

Check in

]

Checkpoint

1

l

-------

1

Code

-------------·------- -

--------

1

Collahoration
I-------

1

Concern
~-

--·--- -·---------

Connection

I

I

----------------+----Conversation
1
i
I

Deep thinkiM7-I---~-

-

---·----------

I

-t---I I

Deeper

I

comprehension
---

Describe

I

-------l' 1
I

Diary of a

-----+

Wimpy Kid
Discussion

--

i I

II
I

'

I
I 1

Double Fudge

1

Environment

1

Evident

1

Explicit

1

modeling
--

Explicit teaching

1

Fantasy

I

~-

Gail Gibbons

--

1
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Hard time

I

Historical fiction

l

lmportanl

1

I

-------

-----

Improvement

1

Independent

1

practice
I

~
j

---

1

Iowa Core

I

standards

1

Issues

---

------- - - - - ~ - - - -

---

Judgment
--·-·--

1

Keeping track

1

Koalas

1

Korman

1

Media center

1

Motivation

1

--

----

-----

f-----

Mystery

1

Not reading

1

Notes

1

Observation

1

Organized

1

Page

1

-

--
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Patricia Polacco

1

Peers

I

Pictures

1

--~·--

Predict

I

Purpose

1

Ramona

1

~-

-

Read text

1

I------

Reading at home

1

i

I
Reading

1

conference
structure
Reading

I

conference topic
Reading

1

workshop
Review

1

Repeated

l

instruction
Reteach

I

Retell

1

Rigorous

l

School library

I

'
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I Sea turtles

1

Series

I

Share time

1

Strategy group

1

I

----------- ------- ---

~-----

Student plan
~

Support
f--·

·---------

I
I

-·

-- --

Support thinking

1

Teach

1

Testing

1

------·-·-----·---

-------------------

--·

--

Text structure

1

The Witches

1

Thinking about

1

Topic

I

Unorganized

1

What teacher

1

-----

·---------------

learns
Whole group

1

Words

J

Worry

1

Writing about

I

reading
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DATA CA TAGORIZED AS ASSESSMENT
,[)~;ring a reading conference today with was evidenTtha-t~~-1~de1101-;;;;~-;;~------1

I rereading when he was confused while reading the text

I
I

During a recent data team rneeting focused on reading I discussed a student in-rn:v-·--7
class that is showing good reading strategies, but doesn't seem to be making
progress when it comes to our DRA2 testing

-nllringfTI y ncx t confcrCTl~c,Tllllt;~~d that my itudent' s response log cons is1 ed O

r-1

primarily copied text
-----

1

-

- _________________ __!

Go to where the child takes you and make your observations from this point

j

I
I

-----

---- - - - - - - - - -

--1

I

He seemed to be indifferent to the book

I

I

-i:·i"~ was able to describe thecha~acter and even make some connection;-l~ct;~~;-t1~;;--1
character and himself as far as similarities
-------

-

---·-----

I am noticing this type of thing with more than just one student
·-----·-----·

I chose to bring predicting into the teaching point because she was not taking it to
the next level
--

I continued to share with him the strategy of determining importance because I do
see him get hung up on the small little details in the text, but I do feel as though we
are making progress.
I could clearly see that the student had used a lot of reading strategies including
determining imp011ance and comparing and contrasting to create the Venn diagram,
so during the teaching portion of our reading conference I modeled writing a
response log which included text evidence and my own thinking
I did some reteaching of character traits with the kids because I was noticing that
-------------

------
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they were not using text evidence to support their thinking about the characters
I didn't feel like she had any understanding of the rest of the text and this worried
me
I didn't really notice an area where she needed additional instruction, but wanted to
keep challenging her with her reading.
1--------------

----·-·

I didn't want lo crush her love for reading by taking the book away, but ultimately I
think that might have been for the best
--------·-

-- ----------

1 don't feel confident that she will go out and do this on her own without support
-

-----

I feel like she has a really good handle on reading and is making great progress
--

------

1 felt like he would benefit from discussing character traits, but I also wanted to
stress the imponance of rereading when you are confused as a reader
--

-----------

I felt really confident sending the kids out with this task
-

I have noticed this same issue with other students in her literature discussion group,
so I would like to do some modeling of using text evidence to suppon my thinking
about characters in upcoming lessons
I like the thought of filling in gaps that the student has ... as long as this is happening
we are making progress and fulfilling the current need makes it more authentic
rather than going back and talking about something that may not apply to the
current text the child is reading.
I noticed that he was able to use a lot of text evidence to describe the character
I noticed that she also needed some support in using text evidence to support her
thinking about a character
I noticed that there were no sticky notes in his book and this is a classroom

-
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·-----------------------------------------

expectation.
I recently conferenced with a student about these books and noticed that the student
was making inferences about the book from the very beginning

I

___j
I sti II don '1 feel as though he is reading closely so I asked him to use a web to keep
~track of this thinking about the book.
~was ,sur~nscd that ~he didn't seem to have much undcrstandin g of the book at all . I wasn't throwing comprehension questions at him, but was instead asking him a
simple question about recommending the book which led to a great conversation
from which I could conclude he had a great understanding of the book
--·-·

1 will try to incorporate this into our next literature discussion group and see if the

group as a whole is able lo make connections between characters
I would like to continue having conversations with him about detem1ining
importance because I feel as though that is still an issue, hut he is reading the text
now
-·----

-·

I'm noticing kids just plow through their reading without making sense of the text
--

I've noticed students on several occasions make a statement about the text they are
reading with no text evidence to support their thinking
I've noticed that he can do this when he talks about the book, but not when he
writes about it
~

If the child is in need of more work in a certain area, 1 believe that it would show up
again during future conferences

It is important to bring background infonnation to the text, but during our
conversation I really began to feel like she was just sharing her knO\vledge and not
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1

and weaknesses.

I

~ seems to me that the kids are taking the easy way out

I It was something that I taught in a whole group lesson and then didn't really follow
up with it until a reading conference when I questioned the kids about the
characters

I

I
-·----------·-··----------·----··---------------------·---i

11 was very evident that he had read, hut the wav that he spoke about it was not vcrv
-

'1

- I

i

organized and just kind of well and this and this and this
>---------------------------·--------·---------------·-

Student name's response log continues to have copied text, but I'm noticing that he
is including some of his own thinking
~----------·------------------------------<

Just because I have been thinking about them a lot and l've been thinking about the
reading conferences that I have with thern and the discussions that I have with them
are so rich that I, um ,kind of~ um, sometimes feel like it's almost just like a
checkpoint for me to see where they're at which I know is a par1 of the reading
conference. but at the same time I struggle with that teaching point piece.
!----------------·--·

--

Just to kind of try to check in to kind of see what kind of choices they are making
with their independent book.
1------·---------------------------------------j

Like you feel like you should be having a conversation and it's not the time for you
lo teach and I think that's true, but then just taking what you learned and thinking
ok, do I need to reteach this? Are there other kids struggling with this?
Maybe as long as we are working on something else the child needs we don't
necessarily have to follow up on the previous teaching point
~---------------------------------·-·---
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1-My concern is that I don't always feel like I have enough time with each child to
k-eally investigate their reading

My student that isn't reading the body of text 1s making progress
-----------------··-···---------·--···--·-----------------------------·---·-----··---·-··-···1

Often times nothing stands out or l notice several things and have to decide which

;

is the most crucial for helping the child make sense of not only the text they are
reading, but future texts as well
-------------------------·

-

··-·--···--·-----

On the other hand if they are not showing that they are in need of other instruction,
then it seems as though this would be appropriate
-----·-----------~--------------------·------------------------ - - - - - - - · - -----·---------------

On the other hand, if the issue doesn't present itself during the conference could I
assume that it is no longer a need of the student
r--------------------·--·---------------------------·

Right now he is reading the book Double Fudge in our literature discussion group
and I just really noticed that he had a hard time talking about character traits. When
I asked him about a specific character he had a hard time coming up with text
evidence and talking about specific character traits even though the character is
pretty important to the story.
Seeing the thinking process confirmed for me that she truly is reading and thinking
deeply about the text and that's the goal!
f------------------------------------------

She seemed to have things down and was progressing
Sl1e seemed very puzzled
She struggled to tell me about the book and needed a lot of support
Should I just decide that she is doing well and doesn't need a teaching point since I
didn't notice anything that she struggled with or should I push her forward and if I
decide to push her forward, how do I know what to push her towards?
...__------------------·--------------------------~
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·---

So you're saying you notice he wasn't following along with character traits
throughout the conference.
~-~---

Something else that I'm noticing is that kids are copying text into their response
logs
·--

The prompts are based on responding to the story, questioning the author, and
assessing the student's comprehension.
-

They seemed to really pick up on the idea and were able to use text evidence to
support their ideas
1-------------------

----

This showed me that she was very much paying attention to the layout and format
of the text rather than just the information she was learning as she read
Through our conversation I gathered that he is just really confused or that he is just
not reading
Throughout my literature discussion groups I noticed the kids relying a lot on
background knowledge in the discussion
Today I noticed a student making some inferences while reading a book about
sharks
We discussed making inferences at this point, but I'm not sure if she truly
understood the concept of making inferences
--

When I look at both of the issues the one that I really ,vould like to change first is
the fact that he isn't including any of his own thinking
When they were just sticky noting they were often times not writing down
important infomiation, so I thought that determining importance was the issue
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APPENDIX F
DATA CATEGORIZED AS TEACHING POINT
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DATA CATEGORIZED AS TEACHING POINT

1Agll~7-;i;;;,k that keeping track of the teaching point a11d progress towardslhC-1

teaching point would he beneficial
As a teaching point we discussed detennining importance

e---------

---------------1

For a teaching point we determined that he needed lo use more text evidence
----------------------

Going to continue teaching point from last time.
--

-

-

-------;

He wasn't able to explain why, so the teaching point was about connections and
10w ma mg meanmg ful connect10ns l1e1ps us to un derstan d the b00k·, but

t 1e

ower

level connections are not as important
---------·-----

-------------------- -

I am concerned that he won't take the teaching point back to his independent
reading and actually work on it
---

---------

I am noticing myself rely on nonfiction text structure when I struggle to come up
,vith something the teaching point during reading conferences
------------~-

·- ·--·----------

I chose to bring predicting into the teaching point because she was not taking it to
the next level
I continue to question if my teaching points are what the students are in most need
of in these situations
I could clearly see that the student had used a lot of reading strategies including
determining importance and comparing and contrasting to create the Venn diagram,
so during the teaching portion of our reading conference I modeling writing a
response log which included text evidence and my own thinking
I decided to tackle hoth, but looking back I think that I should have chosen just one
I didn't really notice an area where she needed additional instruction, but wanted to
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keep challenging her with her reading.
I do have a concern that I am not always going back to the previous teaching point
during the reading conference
I feel as though these would be good lessons to push kids forward when they seem
to be pretty solid.
------ -----

I feel like often times the teaching points are just something that we cover during
class and that the kids don't actually always focus on or even remember when they
are hack on their own
--------·-------------

·-

I feel stuck during conferences like this
~-----------

I forgot to ask about the teaching point from last time
I get frustrated when the kids don't follow up with the teaching points, but here I
am doing the same thing
---

I have a hard time determining what that next level is
--·-

I hope tha1 this is an example of pushing her further in her reading
------------~----

I just have to push him.
~---

I know that if I don't have a definite teaching point, you know, like we've talked
before, I just want something to move them forward.
I know that this is helpful and I'm sure that the students benefit from this, but I
often wonder if it's just something that I'm using to fill in because I'm not sure
what else to do
~---

I love the idea of a separate section for teaching points in the reading response log
I often times just staii fresh and don't even acknowledge that there was previous
teaching
~--
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I realize that not all reading conferences can follow a cookie cutter format, hut al
the same time I feel as though there must be some follow up of the previous

I teaching points otherwise I don't really feel like 1 am being effective
J struggle to find anything that 1 need to work on with her,

l struggled with coming up with a teaching point
-------

! think that she just forgot about the teaching point
~-------------

·--

I think that this might have been too overwhelming for him which could lead to him
not working on either of the teaching points
1----

I I try to praise their strengths and offer feedback in the form of a teaching point or
I

i fill in some of their gaps.

I

i I was excited that he followed up on the teaching p~int from our last 111-eeting
!

··----

-~--------

I was thinking about that too, you know to push them.
-·

-

I wasn't sure what to do in this situation
I would think that it would be something that makes sense with the type of book

that she is reading, but it is hard to think of that on the spot at times
·-

I've noticed that I often times forget to touch on the teaching point from the last
session, so today I made sure to do that
If he was asked to come to group with this document already to go, we wouldn't
have had the issue of not following up with the teaching point.
If you' re looking for ways to push them forward it might be more with their
independent text.
--

It could include the teaching point from the reading conference and possibly some
steps
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r-------

-

-

--

,

It is hard for me to conference about things that aren't relevant to what the student

1

is currently reading

----

1

I

-----------~-----J
I

It was at this moment that 1 really pushed the strategy of making connections

I

--J~stb;~;;-~~cT-have been thinIT;ig about thim a lot and I've been thinki~g-~bo-~t-tf;~--7
-·

I

~

I

reading conferences that I have with them and the discussions that I have with them I
are so rich that I, um, kind of, um, sometimes feel like, it's almost just like a
check po mt for me to see where they're at \-vhich I knovv is a part of the reading
conference, but at the same time I struggle with that teaching point piece.

_

<--------------------,

Last time the teaching point centered around making predictions and using
previously read text and chapter headings to forn1 these predictions

i

I

I

--------------------------------------------------------------------- - --- - - __ j

Last time we met we had talked about keeping a list of characters and their traits

i
I
I

while reading

I

I
--------·--------------------------- - - - - - - - - - - - - - - - - - - - - - - - - - - - ~

Maybe as long as we are working on something else the child needs we don't

I

necessarily have to follow up

i

011

the previous teaching point

I

---

.

----------------------------------------1

Maybe the student could respond in writing about his or her progress towards the

I

teaching point
>--------------------------------------------------

Often times nothing stands out or I notice several things and have to decide which
is the most crucial for helping the child make sense of not only the text they are
reading, but future texts as well
------------ - - - - - - - - - - - - - - - - - - - - - - - - - - -

Publicly posting the teaching points seems unnecessary to me, although I remember
the idea behind that is for students to see the areas of need for other students and
offer support
Should I just decide that she is doing well and doesn't need a teaching point since I
~--------------------------------------~
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--------

didn't notice anything that she struggled with or should I push her forward and if I

I
I

decide to push her fonvard, how do I know what to push her towards?

I

So I was, I, my teaching point for him at that conference was determining
imp011ance.
1------------~ -

·--

Sometimes I think that it is hard to come up with a valid teaching point in this short
amount of time.
..

------------

-------

That's a good idea and that might be a topic for a conference
----

----·-·-------··

----------- ----

The hard part for me is to think of teaching point to follow up with this type of
conference
-------------

The teaching point could also come from our whole group mini lesson and be
reinforcement, but what if it doesn't really work with her independent book
----------

The teaching point we ended on is that as readers we must be critical of the things
that we read and that we should question the author
-----------------

--

------------·---------------

There could also be an area for the students to write what they did to work on the
teaching point, or some sort of proof that they are working on it
-----

This is something that we also discussed during a previous conference
---------·

--

This is the goal of a reading conference, but I feel like I am not doing much to
support these students as learners, but on the other hand they are the students that
are pushing themselves and might not need much additional support from me
This nonfiction book did not have characters, so the character conversation seemed
irrelevant
-~---

This would help keep the kids organized and give them a tool to focus in on their
own individual needs
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Through my research I've seen several ideas such as sticky notes, writing about it
in the response log, and posting a chart with teaching points for each child.
Um, I was just kind of trying to think of some other things that I could do to push
them lurther as readers.
Weco·;;T;.i just quickly jot down the teaching point and possibly a few things th~-----,
student is going to do to work on the teaching point
----------····--·-·-----·--

--

-----

We made a goal for him to read more fiction books, but he wasn't even sure where
to start as far as fiction chapter hooks
--~---------------------------

We talked about the importance of putting the text into our own words
When I met with student name today, he had not used the descriptive web we
discussed during our last reading conference
--~---------------------------------------------~

SELF-STUDY OF ONE TO ONE READING CONFERENCES
105

APPENDIX C1
DATA CATEGORlZED AS DISCUSSION

SELF-STUDY OF ONE TO ONE READING CONFERENCES

106

DAT A CATEGORIZED AS DISCUSSION
I Again today I just asked her-to tell me about the story right when she sat down and -,
~

the conversation just took off
--

----

-------------------------·

----·------ ---

Also discussed making inferences.

-----~

-·----------- -----·----

---

i

And we talked about how in nonfiction that's so nice because you can _just put the

i
I
I

heading right in the middle.

!

----------

-------

-----------~

As she was lelling me about one of the people that she read about J asked her if it
was like anything else that she has ever read
-ASWC-di scusscd her q ues 1;;;;;-We-, alked about 1he stralc gy of making i 11 fercnccs

-----·--1

-··----·

~-

---1

Discussed self-monitoring.

I

-----,

I

-------

Discussed that the author has a purpose for writing and as a reader we must

I

I

determme this to help us understand the text
--------

---

Discussed that the author has provided evidence that whaling may not be good.,
your point of view may be different so how is it different from the authors?
Discussed the importance of self-monitoring.
>---·

--·---

---

Discussed the organization of the book.
---

---

During a recent data team meeting focused on reading I discussed a student in my
class that is showing good reading strategies, but doesn't seem to be making
progress when it comes to our DRA2 testing
During our reading conference I had a really hard time getting the student to discuss
more than just a page of the text
During the conference I only had to ask him to tell me about the book and this
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I infom1ation came out as he was talking

I

_________

During the data team meeting we discussed that he may not be challenging h~~
during his independent reading
----------------·-----

He flipped through the book as he talked to me about it and I wondered if he was

te

I just using the pictures as a way to retell the story from the days of Daily 5

respol1dcdby disc,:;;s;~[hc geography ofMounl Evercst~~~~~------------1

---1

------------

---------·-·

He shared many facts about the animals he was reading about and was interested in
the different ways babies eat
-

He shared that he was interested in the book and went right into sharing some of his
questions about the hook with no prompting
-----

-

He was able to talk about his reading when asked about the book, but the writing
I

was mostly word for word
----------

He was not able to share much from his reading
---··

I am hoping that after today's conversation he will continue to make deeper level
connections that help him understand the text in deeper ways.
I appreciate this, but was concerned that they were not using much text evidence in
their discussions
-------------------

--~-------

I don't want to take away their love of reading, but then again they have to do the
reading so we can discuss the texts
I feel like this puts them on the spot and forces them to feel like they have to search
for the answer I want to my questions rather than really digging in and asking them
to really share their thoughts and feelings about the book
I felt like he would benefit from discussing character traits, but l also wanted to
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stress the importance of rereading when you are confused as a reader
I find a hard time bringing this into the conversation

=-~
--7

I noticed right away that the infom1ation he was sharing with me came straight
from the captions and other nonfiction text features throughout the book
-

------------------

----

I realize that this might not always be necessary, but I as I looked back at my
teaching notes I realized that during our last conference we had discussed the
interesting words and phrases section of the reading response log
---

- .

------

I really notice in our reading conferences how the kids realize this and really get
into the conversation
--·-·---•--

I think that I need to remind students to use text evidence in their discussions
-

I think that I will model this during a whole group lesson and then also discuss it
with students that need additional teaching during small group lessons and reading
conferences.
I think that this should be a standard question when discussion fiction books
I was able to pull a lot from our conversation
--

I wasn't throwing comprehension questions at him, but was instead asking him a
simple question about recommending the book which led to a great conversation
from which I could conclude he had a great understanding of the book
I wonder how I could lead her to making more inferences based on text evidence
and discuss what she is doing
I would like to continue having conversations with him about determining
importance because I feel as though that is still an issue, but he is reading the text
now
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11 would like to see them include more connections, questions, and inferences as
they talk and write about their reading
---

I've noticed that he can do this when he talks ahout the book, but not when he
writes about il
-

In the book Sea Turtles he shared several pieces of information about different
types of turtles

rs

--·---------

--

- -

Instead we discussed the way the nonfiction book was organized
--------

important to bringb'1ckground infmmation to the text, but during our

: conversation I really began to feel like she was just sharing her knowledge and not
relying on the book as much
--

It is through their discussion of the text that 1 make observations of their strengths
and weaknesses.
It seems like whenever students are reading fiction books our discussions have
centered around character traits
Just because I have been thinking about them a lot and I've been thinking about the
reading conferences that I have with them and the discussions that I have with them
are so rich that I um kind ofum sometimes feel like it's almost just like a
checkpoint for me to see where they're at which I know is a part of the reading
conference, but at the same time I struggle with that teaching point piece.
·-

Like you feel like you should be having a conversation and it's not the time for you
to teach and I think that's true, but then just taking what you learned and thinking
ok, do I need to reteach this? Are there other kids struggling with this?
Looking back on our conversation I wish that I had given her the opportunity to try
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-1

-this during our reading conference

1

~Otlen times I feel like our conferences are just a time to check in with each other

I
II
I

I and talk about

books

Right away I noticed that he was sharing information p~imariiy from the nonff~iTZ)~~-1
I

!

text features

I

!
- - - - - - - - - - -----~

------·---------------·---·----------------

She had a lot of great information and could talk about it well
She shared some of her learning from the book It's a Mammal
.

-

-----------------------------------------------7

Sometimes I wonder if she is really reading the text though, because there have

,

been parts of the text that she leaves out during our discussions
--------------··---------------·---·-··--------

That's what we talked about.
-~n1-~b~~k that she decided to read next was much more at her level and

\Vt'

-;-~~~-------1

I
I

able to have a discussion about the text
The conversation seemed very natural

I

-------------------!

The open ended question allows the conversation to go anywhere the students

~

wishes to take it
The open ended question allows the student to feel at ease and gives them some
power to guide the conversation
Then maybe talk about some of the things that the character did and said and use
this to explain why you believe he had some ce1iain traits.
These are two skills that we have worked on in the classroom, so it was exciting to
see her apply them on her own and then talk about them in a reading conference
They look back into the text during our meetings and share quotes, make
inferences, and genuinely care about the text
~---------------------------------~-------
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---------------

This could be something that I added although I feel that this would take away from
our time discussing the book together
-------------

This is something that we also discussed during a previous conference
-------- ---------·-·

-------·

This is something that we've talked about, but nmv l feel as though it is something
tha1 we need to continue to talk about
-·----- - -··--·--- -------· ---------- --·-

----------- ------·-·---· -- ----------------

This led into a discussion of text to text connections based on characters
·--------------------------

···---------··

This led to a conversation about determining importance.

I This led to a conversation about further reading

..

f-··-----··-----·-··-·---·--·--·
This led a conversation about predictions changing over time based on fm1her
1()

reading.
_______

,,

-

·-

This led us to conversation about using our knowledge of the characters to make
predictions about what they will do next in the book
----

This surprised me because I felt as though character traits are something that we
have discussed quite a bit as a class
..

Through our conversation I gathered that he is just really confused or that he is just
not reading
Throughout my literature discussion groups I noticed the kids relying a lot on
background knowledge in the discussion
-

Today I brought some concerns about fluency to our data team meeting
~-----

Today I met with my literacy coach to discuss how things are going with reading
-

Today we talked about putting our thoughts into our own words
Today when I met with student's name we discussed the nonfiction book, It's a
Mammal
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We also talked about using a descriptive web to keep track of infonnation
I

1I

We did talk about using personal connections to make predictions about how the
character might act in the future

----------

·------

We discussed finding quality sources.
.

-··

..

We discussed how seeing similarities between characters helps us to make

I

predictions about the characters

rW~

··-

discussed making infcrcnc~s at this point, but I'm n;,t sure if she truly

understood the concept of making inferences
I-We discussed sharing and writing about the whole section of text.
-------------·----

We discussed the amount of characters being introduced in the text.
---------·-----

----

We discussed the big ideas that the author really wants us to know and how to use
headings to help us determine this
We discussed using a compare/contrast organizer to keep track of this infonnation
We discussed using background knowledge to help detem1ine if the text is making
sense.
·-

We discussed using text evidence to support our thinking about characters
We discussed using this organizer instead of sticky notes during reading.
-

We discussed ways to include our thinking as we read and using text evidence to
back up our thinking.
.

We had a great conversation about the text and he did most of the talking
We had conversation about using background information
We have had many lessons to reteach this and many discussions as well
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We talked about using our background knowledge and what we've read about in
the story to come with possible answers to the questions
We then talked about using this infonnation to make predictions about what this
character might do or how the character might act in the future
----

When I asked him about the book I noticed that he was spending a lot of time
discussing and drawing symbols
~--------------------- --------·-----

-----~----~

------

When I met with student's name today, he had not used the descriptive web we
discussed during our last reading conference
1-----

---------------

-----

-

When I think back to my teaching I realize thc1t I wasn't doing much modeling, but
instead just discussing the idea of character traits
When I've talked to my literacy coach about these concerns we discussed trying to
push her to the next level
·--·

··-

When they were forced to write down specific information they had to think about
it a hit more and I noticed they seemed better prepared for discussions
You know, now that you say that I know that I talked about it, but I don't think that
I actually modeled it with a text.
Again, I think that keeping track of the teaching point and progress towards the
teaching point would be beneficial
--

SELF-STUDY OF ONE TO ONE READING CONFERENCES

114

APPENDIX H
DAT A CAT EGO RIED AS READING CHOICE

SELF-STUDY OF ONE TO ONE READING CONFERENCES

115

DATA CATEGORIED AS READING CHOICE
j

A student is reading a-book called They Changed the World, so I asked him what
he was learning in the book
------·------

-----

And even .just havirni~ the basket during- the reading conference and being like "hev
I
c,

-

-

would there be something in here that you'd want to pick out."
--·------ -·-·-··--·----------------

And I know that they're in my classroom library and they're in our school library
----------~--------

--

-

.

------·---··

--------------

And I wonder if maybe at share time that would be a good time to you knmv take a
couple minutes and have somebody share a book they are really enjoying.
------------·-

---------

And I wonder, y()u know, those book recommendation sheets?
---·------

--·-·-----------

And then I'll also give him that little illusion of choice.
----

---

And then just tell my kids, I probably won't do it this year, but maybe next year,
just say you know, what you check out from the media center 1s your at home book.
-----------------

·----•--------·-----

And then this summer, so through my library and kind of weed out some of those
books that aren't great.
And you know maybe I should do that when I go through the library this summer,
my classroom library.
Another idea would be to do read alouds that are the first in a series.
As I conference with kids I realize that I need to be introducing different genres to

them
As I think about my teaching I feel like I pick two types of books for the kids to
read
Because I've had to give out like other copies of it that I have because they're like
"we want to read that book along with them" you know and they're not in the
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literature discussion group ...
---

Finally, I think that I need to review a good fit book with the kids
-

--·-

For now I think that I will stick to the majority of my reading conferences focused
around the group book that we are reading

------------------

·-

He had chosen to read this book on his own which didn't surprise me because he is
usually more interested in nonfiction books
--

He is really into animals that live in the ocean, so I gathered a bunch of books at a
level that he could be successful with, but are still of some challenge and let him
pick some books from the basket
---

He was eager to pick some books

-·--

Here I have some books that might be outside of what you are used to reading, but I
think that you might really like it for this reason
-------·----~---

I also have opportunities to meet with kids one on one for reading conferences to
discuss the books they are currently reading
I also notice kids spending too much time in the library and intervene then too
I am trying to include different genres, but this is dependent on the books we have
available
I asked her if she would recommend this author to a friend
""

I asked him if he would recommend the book to other people and he said yes and
,vent on and on about all of the information that he learned and said that other
students would probably find this infornrntion interesting as well
I conferenced with a student about the space journal she was reading
I couldn't help but wonder if this was the best text to use with her
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--

----

I had showed them another book and they got to pick the one that seemed more

!

interesting to them
---

--

I have students fill out sheets for recommendations and put them on their lockers.
I

but I'm not sure how many students are actually reading them
I know that this is a book that she has wanted to read because she has seen others

I

read it

I
I
I

----·-~-------------

I know what they can read and then to see what they are choosing.

---j

-----~---

--·--

I mean are they picking books that are kind of easy which then don't lend
I

themselves to kind of a challenge or. ..
---·

I mean, even if kids wrote a little recommendation and put it in the front of the

...

~

book or something so that ...
I read one of them aloud and then ordered a few more for our classroom library
I think that as long as the books are about something he is interested in he will be
ok with this method of selecting reading material.
.

I think that's ok, um, and you could still build in an element of choice.
I thought that this would be a good choice for him because he is in the process of
getting braces
I was curious about his feelings about the book, so I asked him if he would
recommend the book to a friend
..

1 wasn't throwing comprehension questions at him, but was instead asking him a
simple question about recommending the book which led to a great conversation
from which I could conclude he had a great understanding of the book
l wonder if I could also incorporate some kind of "book of the day" or something to
--
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,------------------------------------------------------

get the kids excited about reading new books
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - ---

1 wonder if I could incorporate some kind of technology to get students more
interested in reading books suggested by their peers
f - - - - - - - - - - - - - - - - - ----------------------------------------

1 wondered why I was using this text
f - - - - - - - - - - - - - - ------------·--·-·----~---------------···--------

I would say that out of the books we've read these are some of best literature
~I've just been conferencing with kids on whatever they are currently-~eadi~ib~t-1-1
could change that up.
f-------------

--

-----------------------··-------

If you talked about a couple a day and put them in there.

~If you're looking for ways to push them forward it might be more with their ------------independent text.
- · - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - ----------·----------

In this type of situation I could assist the students in finding texts that are more
engaging for the particular student
------------------------------------------~--

It made me wonder how I could incorporate some more book recommendations into
my teaching
- - - - · - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - ------

It makes me wonder if I could keep my groups fluid and offer book choices to more
than one group at a time
f-----------------------------------------------------------

It would take a lot of effort to have books finished around the same time, but it
would also solve the problem of students being bored while reading because they
would have so much choice
f--------------------------------------

It's almost like I wonder if you did like a book talk on some books and had them in

a special basket.
It's hard to please everyone in the group ... maybe I could stm1 grouping by hook
choice ....

--
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r- Just like, we could call it must read books or something like that.

Just to kind of try to check in to kind of see what kind of choices they are making

!with their independent book.

--------- ---------------·------·

- ·---·-- ·--- -··----------·---------·-

Like here are the books you can choose from.
----·

!
------------------ -------·- -·-·-----

------

Like they 're too easy or they're just not choosing them.
--------···--

-----·-------------·-----------------

My reading conferences usually focus on the books we are reading in our small
groups. but the students' free choice reading books or texts used for research are
also used
-·-----------·-

My thinking c,n this is that I'd rather have good quality reading for a smaller piece
of text tha11 zoned out reading for a longer chunk of text
----··-----·--·---

------

On the other hand I wonder if I need to just think about my book selection
---------------·-----·-------------

·--- ------------·-------------~--

Once one kid or a small group of kids kind of get interested in something it just
kind of. ..
-·---

Part of me also wonders if I should just go ahead and continue with it since we have
I

to read all kinds of texts and maybe the next text will be something more interesting

II

for her.
Seems like it was a poor text choice on my part, but some of the other kids in the
group seemed to really enjoy it
--~----·--------

She immediately said no because she usually reads shorter chapter books
She was reading They Changed the World which is a book with chapters on
different people that did something to make a difference
Should I give them the choice or should I decide
Should I ~tick to the books that we read in group, or should 1 also include the bnoks I
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that students are reading on their own?
So as long as he can choose from a selection you know.
---------

----

So I almost want to say to people, just make it a rule that if they check it out from
the lihrary, then it's a good free reading book for home. but not something that we
wa111 independently in reading workshop.
--

--

--------------------------------------·----

So I know that for those other kids, peer recommendations are huge.
So I wonder if I could even have peers you know, maybe even kids from our class
or maybe even other classes, talk about them or something ,you know.
-----·-

-----·

So it's how to get them to, not so much you recommending it, but maybe them.

l------

I So the books they're reading that aren't, you know, kind of the level we want them
to, are those books that they're checking out from the library?
So, I think the group book choice is a good one.
i

--

1·;fhe article is quite long, so I can't help but think that shortening it to just a few
sections would be a good choice since she's obviously not enjoying it
The article she was assigned to read was about beetles and she was using a
descriptive graphic organizer to take notes as she read
f---

--

The book that she decided to read next was much more at her level and we were
able to have a discussion about the text
--------

The group decided on this book by voting
The I Survived books are popular with my students.
The predictable format seems to be beneficial and allows readers to prepare for and
make predictions while reading the books

--

SELF-STUDY OF ONE TO ONE READING CONFERENCES

121

The student did not want to give up reading this book, so the student is going to
work on keeping track of infonnation from the text to share at another conference.
--

The student had read this book before, so I suggested reading more books by the
same author.
--------

The student had read this book before., so I suggested reading more books by the

I
I
II

same author.

~

--··--------

The student needed more support, so we talked about choosing an easier book.
r---------·-·---------· ---

--·-

The teaching point could also come from our whole group mini lesson and be
reinforcement, but what if it doesn't really work with her independent book
I

--

They are also reading a lot of realistic fiction books, but I really don't see much
fantasy, science fiction, or mystery
--

They are always checked out
They're coming back to the library with these books that number one might be too
hard, but they're just interested in the topic which might be ok, but they're not
really reading lhem.
This is a book that I choose for our literature discussion group
--

~-

This is a nonfiction group book that she did some reading in on her own
This leads me to believe that I need to include more of these books into my read
alouds, mentor texts, and small group books
~

-

This led to the decision that we would have him choose from a basket of leveled
books to find something to read on his own
f------

This led to the idea of using a graphic organizer to keep track of what was
happening in each chapter, but also got me thinking about my book selection

--
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r
1

---This made me think that I need to expand my hook choices and make sure that I

!

share all types of books with the kids

~-Thi~--1~1akes me want to add books to my classroom collection of hooks and beg·~;~~:1

i

i principal and lileracy coach to dedicate more money to buying quality literature for

our book room which is pretty hit and miss when it comes to quality sets of hooks
for reading groups

-------·==~-··=· I~~··

This might get the-~id:-~~:e_re_s_'t_ed-ir_1_1h_e_se_r_ie_s_'

1

This was a book that she chose to read on her own

This would allow me to give students more choice and they would be more
interested in the books they were reading because they wouldn't have to settle for a
I

[ book they didn't pick
This would open the kids' eyes to a wider variety of books.
--------------·

----

Today during our reading conference student name mentioned that he didn '1 like
the group book that he was reading
- - - - - - - - - - - - - - - - - - - - - - - - - - - ---------------------------

Today when student name sat down I began the conference by asking her about the
book she is reading in group
Together we talked about choosing a section of the text and reading it aloud
Two days ago I met with a student who was struggling with the level of book she
had chosen to read, but she was detem1ined to keep reading the book even after a
conversation about how difficult the book is
f--------------------------------------

Um, a lot of times it is the group book that we conference over, so I feel like it is,

but that does make me think that maybe for this group of kids maybe I don't so
much need to conference over the group books, but maybe more the independent
-------------·---

--------------------------------

SELF-STUDY OF ONE TO ONE READING CONFERENCES

12.3
--------------------------------

book.

Um, so I've just kind of been thinking about, um, reading conferences and one
thing that I want to start integrating into them is doing some book recommendations
because I, I see the kids reading, you know, nonfiction.
>------·------------

-----------,

Um, so like, Tuck Everlasting was my last one with student name which was a
group book, but read independently.
- - - - - - - - - - -----------------------------"-·----·-----

-

We arc reading the book, My Teacher is an Alien
~---··----·------

··-

------------,

Well, then I was just going to say what about the group book, but Tuck Everlasting.

·w1~W~-corlercncing today I noticed the need to incorporate more book talks into~
teaching
Yeah, I could have told you that before you checked it out.
----------- - · - - - - · - - - - - - - · - - - - - - - - - - - - - - - - - - -

You know what they could even do is have a sticky note on the front and just write,
"I love this book because ... " and then their name and they could just keep it on
there.
Um, so yeah genres. Even like a series or like a specific author or something.

